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Introduction 

The Strengthening Career and Technical Education for the 21st Century Act (Perkins V) 
require all eligible recipients of Perkins V funds to complete a Comprehensive Local 
Needs Assessment (CLNA) and use that information to develop the eligible recipient’s 
local application plan. One of the most significant changes within the Perkins V federal 
legislation is the introduction of the CLNA.   Conducting the CLNA is described under 
Perkins V subsection 134(c), and developing the local application described in Perkins 
V subsection 134(b). The CLNA must be completed by eligible grant recipients of 
Perkins V funds at the beginning of the grant period and updated at least once every 
two years 

Perkins V requires eligible grant recipients to use a data-driven decision-making 
process on local planning and spending on career and technical education (CTE). The 
CLNA is a review of a number of elements, including student performance data, 
especially gaps among sub-groups of special population; labor market needs; educator 
development; equity and access, for special populations, and program size, scope and 
quality.  To validate the information obtained through the CLNA, an eligible Perkins V 
grant recipient shall involve a diverse body of stakeholders, including, at a minimum—
secondary and postsecondary educators, business and industry partners, parents and 
students, among others. More importantly, local planning, program, and funding 
decisions must be based on the CLNA with the primary purpose of improving overall 
performance and reduce performance gaps between different special population 
subgroups. 

The goal of the CLNA is to help educators identify, understand, and prioritize the needs 
that districts and schools must address to improve performance and decrease 
performance gaps. Identifying priority needs is the first in a series of closely tied steps 
that also include understanding root causes that contribute to the areas of need, 
selecting evidence based strategies that address those areas, preparing for and 
implementing selected strategies, and evaluating whether those strategies are 
addressing improvement needs and achieving desired results. 

The following pages contain information that will help eligible grant recipients 
understand and develop their CLNA.  
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Executive Summary to be Included in the Perkins Application 

Directions: Complete this Executive Summary after all other sections.  

Each question below is meant to be a concise and complete1 summary of the more in-
depth exploration of each section of this CLNA Reporting Template. Each section are 
based on a separate requirement from the Perkins V law, Section 134, of what must be 
contained in the CLNA and application. 

The responses from the Executive Summary are required to be included in the annual 
Perkins renewal application via the California Department of Education’s (CDE) online 
Programs Grant Management System (PGMS), Section 4. All other evidence of the 
complete CLNA process should be kept on file and ready to be reviewed in a Federal 
Program Monitoring (FPM) visit or upon request.2 

Summarize the identified needs and strategies generated in the eligible grant recipient’s 
stakeholder consultation committee as they relate to each required element of the 
eligible grant recipient’s CLNA: 

 
1. Each line item in the eligible grant recipient’s budget must serve one of the needs or 
strategies the eligible grant recipient lists below. 
2. Evidence of stakeholder engagement would include such documentation as meeting 
agendas, notes, copies of handouts shared, a list of participants (names, Institution, 
title, phone and email) and sign-in sheets. 
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1. Section 134(c)(d)(e): Stakeholder Consultation on CLNA, Dates, Content, 
Membership: 

a) What was the date of the eligible grant recipient’s most recent district wide 
CTE Advisory meeting that served as the source for filling out this 
document? 

 

b) The source of that meeting should have been the eligible grant recipient’s 
Perkins indicators plus a self-evaluation, and/or this document. Was the 
eligible grant recipient’s self-evaluation based on the “11 Elements of a 
High Quality CTE Program” aka the “CTE Self-Review,” the CTEIG Self 
Review Rubric, an equivalent, or this document? Explain/describe. 

 

c) What is the date of the eligible grant recipient's next district wide CTE 
Advisory meeting that will review, evaluate, & identify needs per Section 
134(c), Comprehensive Needs Assessment, and Section 134(e), Continued 
Consultation. 

The most recent district-wide CTE Advisory was held virtually on May 27, 
2020 due to the Covid-19  global Pandemic which caused all of our local 
schools to close their physical campuses and also affected multiple local 
industry partners ability to meet in person. In order to be proactive in following 
the county social distancing guidelines, our CLNA data and CTE 11 Elements 
were sent out to our stakeholders via email for their review April 11, 2020. 
Stakeholders provided feedback to the CTE district team to identify strengths 
and gaps in the CTE programs in order to set goals and improve the outcome 
of student performance and scope and quality of CTE programs.   
Our stakeholder representatives for our CTE Advisory and CLNA feedback 
included: CTE teachers, school site administration, school counselor, staff 
that work with special populations, students, community college partners, and 
local industry partners for each of the Industry Sectors offered at Victor Valley 
Union School District. 

Our stakeholders were able to review Victor Valley Union High School 
District/s self-evaluation based on the 11 Elements of a High-Quality CTE 
Program as well as our Perkins indicators and this CLNA document. 
Stakeholders were able to view this information through the email that was 
sent out along with our online advisory. They were able to provide us 
feedback through our google survey that was went out via email to our 
stakeholders. 
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d) What has the eligible grant recipient done or what will the eligible grant 
recipient do to make sure all required categories of members will attend the 
eligible grant recipient’s next scheduled Stakeholder Consultation per 
section 134(d)? 

 

 

Question 1 In-Depth: Stakeholder Consultation on the CLNA, 
Dates, Content, and Membership 

Question 1 In-Depth 

Section 134(c)(d)(e): Stakeholder Consultation on CLNA, Dates, 
Content, Membership 

What the Perkins V Law Says About Stakeholders in the Needs Assessment 
Process 

he next districtwide CTE Advisory meeting is scheduled for June 9, 2020. This 
is in partnership with MDCP (Mountain Desert Career Pathways) who will host 
the meeting Victor Valley Union High School District works alongside with 
MDCP on an annual basis in order to reflect and evaluate the CTE programs 
that the district is offering. During this time, further development and 
adjustment of plans to support the growth and implementation of new and/or 
revised programs of students will take place. We will continue to share data to 
be reviewed with stakeholders along with priorities, activities and expenditures 
that came about from the CLNA. 

Victor Valley Union High District partners with additional districts in the local 
region to ensure that all required categories of members will attend the next 
scheduled Stakeholder Consultation. Each district in the Mountain Desert 
Career Pathways  
 
(MDCP) JPA consortium collaborated to provide the invite list of key 
stakeholders, both from a regional standpoint of shared industry partners, and 
individualized stakeholders within district.  MDCP then used this list sent out 
invitations via email and calendar invites and tracked RSVPs.  Both MDCP 
staff and district staff monitored RSVPs as a resource to remind or replace 
key individuals who were not available/unresponsive. 
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In conducting the CLNA under subsection 134(c), and developing the local application 
described in subsection 134(b), an eligible grant recipient shall involve a diverse body of 
stakeholders, including, at a minimum— 

• representatives of career and technical education programs in a local educational 
agency or educational service agency, including teachers, career guidance and 
academic counselors, principals and other school leaders, administrators, and 
specialized instructional support personnel and paraprofessionals. 

• representatives of career and technical education programs at postsecondary 
educational institutions, including faculty and administrators. 

• representatives of the State board or local workforce development boards and a 
range of local or regional businesses or industries. 

• parents and students. 

• representatives of special populations. 

• representatives of regional or local agencies serving out-of-school youth, 
homeless children and youth, and at-risk youth (as defined in section 1432 of the 
Elementary and Secondary Education Act of 1965);  

• representatives of Indian Tribes and Tribal organizations in the State, where 
applicable; and  

• any other stakeholders that the eligible agency may require the eligible grant 
recipient to consult. 

NOTE: Evidence of stakeholder engagement would include such documentation as 
meeting agendas, notes, copies of handouts shared, a list of participants (names, 
institution, title, phone and email) and sign-in sheets. 
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2. Section 134(c)(2)(A): Student Performance on Required Performance 
Indicators (Disaggregated) 

 

Data sources used to examine element: (Check all that apply) 

☒ Eligible grant recipient’s secondary student data on…enrollment, 
concentration, completion and ESSA Mathematics and English Language 
Arts (ELA) achievement 

The VVUHSD CTE program continually strives to improve the integration with 
CTE and academic courses. VVUHSD plans to expand professional development 
activities to appropriate CTE staff, support personnel, and regular education 
teachers that will promote rigorous CTE standards, and a Direct Interactive 
Instruction Model that engages all students with an instructional strategy that 
meets the demand of a diverse student population. 
 
• The graduation rate of CTE completers was has increased from 72.9% 

(2016) to 83.4% (2019) 
• CTE Enrollment has increased from 2,161 (2016) to 4,080 (2019) 
• College & Career Indictor increased from 49.6% (2018) to 57.9% (2019) 
 
Strategies for Continued Success  
Over the next five years, VVUHSD will continue to facilitate workshops where 
CTE teachers work together to ensure the integration of industry-standards, 
academic and technical skills. We will also work to include more administrators, 
counselors and regular education teachers in these workshops.  Additionally, 
teachers will be trained to develop lesson plans that are rigorous and relevant by 
incorporating work-based learning opportunities and differentiated instruction. 
VVUHSD will look for more research-based curriculum develop, methods of team 
teaching and collaborative programs to ensure that students are receiving the 
most rigorous and challenging education that prepares them for the workplace. 
 
All CTE courses are a-g approved which requires the course to be challenging, 
college-preparatory and rigorous. In addition, many CTE courses are articulated 
with VC further evidence of their rigor and relevance. Teachers collaborate 
across disciplines to create learning environments that include rigorous academic 
instruction with a demanding technical curriculum and work-based learning set in 
the context of one of the industry sectors. Students in VVUHSD are encouraged 
to pursue a pathway over multiple years and graduate prepared for a full range of 
post-graduation options – which can include two or four-year college, certification 
programs, apprenticeships, formal job training, or military service. Offering 
multiple pathways allows for a challenging vehicle that inspires students to learn 
and gives them access to education that is both rigorous and relevant. 
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☐ Eligible grant recipient’s postsecondary institution data on enrollment, 
concentration, completion, or placement. 

☒ Disaggregate data on special populations examined in comparison to total 
CTE population 

☐ Other (list/describe): 
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Question 2 In-Depth: Student Performance on Required Performance Indicators 

Question 2 In-Depth: Data 

Section 134(c)(2)(A): Student Performance On Required Performance Indicators 

The Perkins V law defines special populations as individuals with disabilities; individuals from economically disadvantaged 
families, including low-income youth and adults; individuals preparing for nontraditional fields; single parents, including 
single pregnant women; out-of-workforce individuals; English language learners; homeless individuals; youth who are in, 
or who have aged out of, the foster care system; and youth with a parent who is on active duty in the military. 

1S1: Four-Year Graduation Rate 

  

Year  State 
Target 

District 
Agreed 
Target 

90% of 
Agreed 
upon 

Target  

All 
CTE 

Compl
eters 

w/ 
Disabil

ities 

Econo
mically 
Disadv
antage

d 

Non-
Trads 

Single 
Parent

s 

Out-Of-
Workfo

rce 

Englis
h 

learner
s 

Homel
ess 

Foster Parent 
on 

Active 
Duty 

Goal Met  

2018
–19 88.1% 88.1 79.29 83.4 65.1 83.5 83.4 NA NA 72 80 65 NA ☒ YES ☐ NO 

2019
–20 89.1%             ☐ YES ☐ NO 

2020
–21 89.1%             ☐ YES ☐ NO 

2021
–22 91.1%             ☐ YES ☐ NO 

2022
–23 91.1%             ☐ YES ☐ NO 

Ave.               ☐ YES ☐ NO 
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1S2: Extended Graduation Rate 

2S1: Academic Proficiency in Reading Language Arts 

Year  State 
Target 

District 
Agreed 
Target 

90% of 
Agreed 
upon 

Target  

All 
CTE 

Compl
eters 

w/ 
Disabil

ities 

Econo
mically 
Disadv
antage

d 

Non-
Trads 

Single 
Parent

s 

Out-Of-
Workfo

rce 

Englis
h 

learner
s 

Homel
ess 

Foster Parent 
on 

Active 
Duty 

Goal Met  

2018
–19   NA NA NA NA NA NA NA NA NA NA NA NA ☐ YES ☐ NO 

2019
–20                 ☐ YES ☐ NO 

2020
–21                 ☐ YES ☐ NO 

2021
–22                 ☐ YES ☐ NO 

2022
–23              ☐ YES ☐ NO 

Ave.               ☐ YES ☐ NO 

Year  State 
Target 

District 
Agreed 
Target 

90% of 
Agreed 
upon 

Target  

All 
CTE 

Compl
eters 

w/ 
Disabil

ities 

Econo
mically 
Disadv
antage

d 

Non-
Trads 

Single 
Parent

s 

Out-Of-
Workfo

rce 

Englis
h 

learner
s 

Homel
ess 

Foster Parent 
on 

Active 
Duty 

Goal Met  

2018
–19 60.6%  60.6  54.54 60.00 NA NA NA NA NA 38.8 NA NA NA ☒ YES ☐ NO 

2019
–20 62.0%                ☐ YES ☐ NO 

2020
–21 62.0%                ☐ YES ☐ NO 

2021
–22 63.4%                ☐ YES ☐ NO 

2022
–23 63.4%             ☐ YES ☐ NO 

Ave.               ☐ YES ☐ NO 
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2S2: Academic Proficiency in Mathematics 

2S3: Academic Proficiency in Science 

Year  State 
Target 

District 
Agreed 
Target 

90% of 
Agreed 
upon 

Target  

All 
CTE 

Compl
eters 

w/ 
Disabil

ities 

Econo
mically 
Disadv
antage

d 

Non-
Trads 

Single 
Parent

s 

Out-Of-
Workfo

rce 

Englis
h 

learner
s 

Homel
ess 

Foster Parent 
on 

Active 
Duty 

Goal Met  

2018
–19 33.0% 33.00   29.70 38.80 NA NA NA NA NA NA NA NA NA ☒ YES ☐ NO 

2019
–20 34.5%                ☐ YES ☐ NO 

2020
–21 34.5%                ☐ YES ☐ NO 

2021
–22 36.5%                ☐ YES ☐ NO 

2022
–23 36.5%             ☐ YES ☐ NO 

Ave.               ☐ YES ☐ NO 

Year  State 
Target 

District 
Agreed 
Target 

90% of 
Agreed 
upon 

Target  

All 
CTE 

Compl
eters 

w/ 
Disabil

ities 

Econo
mically 
Disadv
antage

d 

Non-
Trads 

Single 
Parent

s 

Out-Of-
Workfo

rce 

Englis
h 

learner
s 

Homel
ess 

Foster Parent 
on 

Active 
Duty 

Goal Met  

2018
–19 27.7%  27.70 24.93  NA NA NA NA NA NA NA NA NA NA ☒ YES ☐ NO 

2019
–20 28.2%                ☐ YES ☐ NO 

2020
–21 28.2%                ☐ YES ☐ NO 

2021
–22 31.2%                ☐ YES ☐ NO 

2022
–23 31.2%             ☐ YES ☐ NO 

Ave.               ☐ YES ☐ NO 
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3S1: Post Program-Placement 

4S1: Non-Traditional Program Concentration 

Year  State 
Target 

District 
Agreed 
Target 

90% of 
Agreed 
upon 

Target  

All 
CTE 

Compl
eters 

w/ 
Disabil

ities 

Econo
mically 
Disadv
antage

d 

Non-
Trads 

Single 
Parent

s 

Out-Of-
Workfo

rce 

Englis
h 

learner
s 

Homel
ess 

Foster Parent 
on 

Active 
Duty 

Goal Met  

2018
–19 67.2%  62.00  55.80 57.90 40.80 57.70 NA NA NA 42.90 48.90 32.50 NA ☒ YES ☐ NO 

2019
–20 68.0%                ☐ YES ☐ NO 

2020
–21 68.0%                ☐ YES ☐ NO 

2021
–22 69.4%                ☐ YES ☐ NO 

2022
–23 69.4%             ☐ YES ☐ NO 

Ave.               ☐ YES ☐ NO 

Year  State 
Target 

District 
Agreed 
Target 

90% of 
Agreed 
upon 

Target  

All 
CTE 

Compl
eters 

w/ 
Disabil

ities 

Econo
mically 
Disadv
antage

d 

Non-
Trads 

Single 
Parent

s 

Out-Of-
Workfo

rce 

Englis
h 

learner
s 

Homel
ess 

Foster Parent 
on 

Active 
Duty 

Goal Met  

2018
–19 20.8%  20.80 18.72  NA NA NA NA NA NA NA NA NA NA ☒ YES ☐ NO 

2019
–20 20.8%                ☐ YES ☐ NO 

2020
–21 20.8%                ☐ YES ☐ NO 

2021
–22 21.0%                ☐ YES ☐ NO 

2022
–23 21.0%             ☐ YES ☐ NO 

Ave.               ☐ YES ☐ NO 
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5S1: Program Quality—Attained Recognized Postsecondary Credential* 

5S2: Program Quality—Attained Recognized Postsecondary Credits* 

Year  State 
Target 

District 
Agreed 
Target 

90% of 
Agreed 
upon 

Target  

All 
CTE 

Compl
eters 

w/ 
Disabil

ities 

Econo
mically 
Disadv
antage

d 

Non-
Trads 

Single 
Parent

s 

Out-Of-
Workfo

rce 

Englis
h 

learner
s 

Homel
ess 

Foster Parent 
on 

Active 
Duty 

Goal Met  

2018
–19  NA  NA NA NA NA NA NA NA NA NA NA NA ☐ YES ☐ NO 

2019
–20                 ☐ YES ☐ NO 

2020
–21                 ☐ YES ☐ NO 

2021
–22                 ☐ YES ☐ NO 

2022
–23              ☐ YES ☐ NO 

Ave.               ☐ YES ☐ NO 

Year  State 
Target 

District 
Agreed 
Target 

90% of 
Agreed 
upon 

Target  

All 
CTE 

Compl
eters 

w/ 
Disabil

ities 

Econo
mically 
Disadv
antage

d 

Non-
Trads 

Single 
Parent

s 

Out-Of-
Workfo

rce 

Englis
h 

learner
s 

Homel
ess 

Foster Parent 
on 

Active 
Duty 

Goal Met  

2018
–19 21.6%  20.00 18.00 NA NA NA NA NA NA NA NA NA NA ☒ YES ☐ NO 

2019
–20 23.9%                ☐ YES ☐ NO 

2020
–21 23.9%                ☐ YES ☐ NO 

2021
–22 26.2%                ☐ YES ☐ NO 

2022
–23 26.2%             ☐ YES ☐ NO 

Ave.               ☐ YES ☐ NO 
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5S3: Program Quality—Participated in Work-Based Learning* 

*Additional data is available in the CTE Incentive Grant Self Evaluation (Appendix F) 

 

 

 

 

 

Year  State 
Target 

District 
Agreed 
Target 

90% of 
Agreed 
upon 

Target  

All 
CTE 

Compl
eters 

w/ 
Disabil

ities 

Econo
mically 
Disadv
antage

d 

Non-
Trads 

Single 
Parent

s 

Out-Of-
Workfo

rce 

Englis
h 

learner
s 

Homel
ess 

Foster Parent 
on 

Active 
Duty 

Goal Met  

2018
–19   2.00 1.80 NA NA NA NA NA NA NA NA NA NA ☒ YES ☐ NO 

2019
–20                 ☐ YES ☐ NO 

2020
–21                 ☐ YES ☐ NO 

2021
–22                 ☐ YES ☐ NO 

2022
–23              ☐ YES ☐ NO 

Ave.               ☐ YES ☐ NO 
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5S4: Program Quality—Other3 

 
  

 
3. The Federal Perkins V State Plan Portal will allow an eligible grant recipient to include as many “other program” quality 
indicators as they choose. 

Year  State 
Target 

District 
Agreed 
Target 

90% of 
Agreed 
upon 

Target  

All 
CTE 

Compl
eters 

w/ 
Disabil

ities 

Econo
mically 
Disadv
antage

d 

Non-
Trads 

Single 
Parent

s 

Out-Of-
Workfo

rce 

Englis
h 

learner
s 

Homel
ess 

Foster Parent 
on 

Active 
Duty 

Goal Met  

2018
–19                ☐ YES ☐ NO 

2019
–20                 ☐ YES ☐ NO 

2020
–21                 ☐ YES ☐ NO 

2021
–22                 ☐ YES ☐ NO 

2022
–23              ☐ YES ☐ NO 

Ave.               ☐ YES ☐ NO 
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CTE Enrollment / Completion 

For this table and for reporting purposes in Perkins V, a “completer” is defined as a student who has completed a  
high-quality CTE pathway of not less than 300 hours, with a C- or better in the capstone class, and exited secondary 
education. 

Under Perkins V, California defines a “concentrator” as a student who has completed a high-quality CTE pathway of not 
less than 300 hours, with a C- or better in the capstone class and exited secondary education. 

California’s College/Career Readiness Indicator (CCI) tracks graduation cohorts who also meet one or more defined 
categories. For categories involving CTE completion, the student must have completed a high-quality CTE pathway of not 
less than 300 hours with a C- or better in the capstone class. 

 

Year 

All 
Studen

ts 
Eligibl
e for 
CTE 

All 
CTE 

Partici
pants 

All 
CTE 

Compl
eters 

Male 
(Enrolle

d / 
Comple

ted) 

Female 
(Enrolle

d / 
Comple

ted) 

w/ 
Disabili

ties 
(Enrolle

d / 
Comple

ted) 

Econo
mically 
Disadv
antage

d 
(Enrolle

d / 
Comple

ted) 

Non-
Trads 

(Enrolle
d / 

Comple
ted) 

Single 
Parents 
(Enrolle

d / 
Comple

ted) 

Out-Of-
Workfo

rce 
(Enrolle

d / 
Comple

ted) 

English 
learner

s 
(Enrolle

d / 
Comple

ted) 

Homele
ss 

(Enrolle
d / 

Comple
ted) 

Foster 
(Enrolle

d / 
Comple

ted) 

Parent 
on 

Active 
Duty 

(Enrolle
d / 

Comple
ted) 

2016
–17 10013                

2017
–18 10261 4219 1289 2297 1922 55.10 82.40 NA NA NA 74 75 56 NA 

2018
–19 10471 4097 1382 2208 1889 65.10 83.50 NA NA NA 72 80 65 NA 

2019
–20                  

2020
–21                  

2021
–22                  
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3. Section 134(c)(2)(B)(i): Program Size, Scope, and Quality to Meet the Needs 
of All Students 

 
 
 
 
 
 
 
 

 

VVUHSD believes that all students should be prepared for college and career when 
they graduate. With this at the center of focus, CTE courses are developed to be 
relevant, rigorous, include engaging content, and hands on activities. CTE teachers 
are being trained in Direct Interactive Instruction Model that engages all students 
with an instructional strategy that meets the demand of a diverse student population. 
This program is also being implemented in academic courses.   
 
 

Strength #1 – K16 Alignment  
VVUHSD continues to develop connections between the district and community 
college. For the 2019-20 school year, twenty -four courses have been articulated. 
Additionally, 6 dual enrollment courses are offered. A Program of Study, with a post-
secondary institution Victor Valley College, has been developed using two key 
methods to include articulation and dual enrollment. Every pathway has at least one 
articulated or dual enrollment course. In addition, 100% of all CTE courses at 
VVUHSD's comprehensive high schools are UCOP A-G approved. Furthermore, the 
middle school CTE courses are aligned to the high school CTE courses.  
 
VVUHSD partners with other districts through the MDCP Career Pathways JPA 
which includes districts and community colleges and offers a variety of workshops for 
teachers. In addition, the district has a strong partnership with Victor Valley College 
and many professional development activities take place particularly in courses that 
are articulated to ensure that proper instruction is taking place.   
VVUHSD provides teachers with the resources they need to be successful in the 
classroom.  All CTE teachers have participated in support programs to give them a 
foundation in classroom practices. Yearly, the district provides in-service training on 
any new programs offered to CTE and academic staff. Additionally, all teachers 
participate in weekly site in-service that CTE teachers participate in. 
 
Strength #2 – CTE Model Curriculum Standards  
The CTE courses have been revised to reflect the 2013 CTE Content Standards and 
Framework and approved by the UC system. VVUHSD strives to embed “essential 
employability skills” also known as soft skills into all curriculum. All courses include 
the CTE Model Curriculum Standards and career exploration. Basic skills needed for 
college and career, including reading, writing, math, listening, and speaking can be 
found in all courses. In addition, all CTE courses focus on 21st Century Skills to 
include, communication, collaboration, creativity, and critical thinking.  
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VVUHSD strives to embed “essential employability skills” also known as soft skills 
into all curriculum. All courses include the CTE Model Curriculum Standards and 
career exploration. Basic skills needed for college and career, including reading, 
writing, math, listening, and speaking can be found in all courses. In addition, all 
CTE courses focus on 21st Century Skills to include, communication, 
collaboration, creativity, and critical thinking.  
Strategies for Continued Success  
VVUHSD will continue to provide ongoing professional development activities that 
will ensure appropriate, integrated, and aligned and the implementation of the 
California CTE Model Curriculum Standards and Framework.   

 
CTE teachers will:   

● Have release time to review current course offerings and make revisions 
as needed. 

● Release time and compensation for curriculum development, aligning and 
implementing CTE Model Standards as needed. 

● Have release time to attend workshops or conferences that focus on the 
implementation of CTE Model Standard. 

 
Weakness 

Currently, over 50% of our Health Science and Medical Technology industry 
sector students get actual experience with industry professionals do industry 
standard work-outside of the classroom. However, we struggle with all of 
pathways for multiple reasons some of which include finding businesses that will 
Lafitte with us and allow our students to participate in internships; time for 
teachers to provide community classroom supervision while still maintaining a full 
load during the traditional school day; and student transportation to off-site 
locations.  

Strategies for Improvement 

Some strategies that we have begun to implement and or are planning to 
implement to address these obstacles and increase student access to industry 
professionals include: bring industry partners to classes to lead lessons for 
example we had partnered with a local auto collision shop owner who comes out and 
provides lessons on painting bumpers; providing paid days during the summer for CTE 
teachers to go out to business to secure additional affiliation agreements; partner with 
the work experience teacher to launch CTE work experience and place CTE students in 
businesses across the valley; started attended Generation Go meetings in hopes of 
participating in the Workforce Development program to place students. As it pertains to 
individual student transportation needs, we are still working on identifying strategies to 
address this obstacle. VVUHSD seeks to increase advisory committee participation 
across all industry sectors, in addition to bringing more guest speakers to our CTE 
classrooms and participate in the virtual guest speaker programs. Implementation of 
Student Enterprise Programs are currently being planned for two high schools. Estimated 
startup costs is $125,000 for each school. 
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Based on the data (table 1 and Appendix D, E, or F) provide a local CTE program 
summary analysis for each CTE program offering that includes analyses of: strength(s), 
weakness(es), challenges, and opportunities. 

Data sources used to examine element: (Check all that apply) 

 ☐ COE Data 

 ☐ EED/Workforce data 

 ☒ Disaggregate data on special populations examined in comparison to total 
CTE population 

 ☒ Program review/accreditation 

 ☐ Other (list/describe): 

Question 3 In-Depth: Program Size, Scope, and Quality to 
Meet the Needs of All Students 

Question 3 In-Depth: Data 
Section 134(c)(2)(B)(i): Program Size, Scope, and Quality to Meet the 
Needs of All Students 

Directions: In addition to the description below, refer to Appendix C: Key questions to 
ask during the CLNA development process.  

California defines size, scope and quality as follows: 

• Size:  

o Parameters/resources that affect whether the program can adequately 
address student-learning outcomes.  

o Are there enough students entering each pathway and continuing in each 
pathway to run at least one section of the capstone without double-
rostering (having both the concentrator course and the capstone course in 
the same class during the same period taught by the same teacher)? 

 For an averaged sized school, double rostering can only be used 
as a temporary tool, for example, for one year as a new program is 
growing or an old program is closing. 
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 For a very small school, it can be appropriate to use double-
rostering as a permanent solution. 

• Scope:  

o Programs of Study are part of working toward inclusion within a clearly 
defined career pathway that includes multiple entry and exit points.  

o Each pathway covers all of the CTE Model Curriculum Standards of its 
pathway. 

o Each pathway explores all aspects of its industry sector. 

o Each pathway prepares students with industry-specific knowledge and 
skills for entry-level employment in its industry sector or for continued 
study towards the same purpose. 

• Quality:  

o A program must meet two of the following three criteria: the program 
develops (1) high skilled individuals, (2) individuals who are competitive 
for high wage jobs, and (3) individuals who are trained for in-demand 
occupations.  

 High-skilled: Programs that result in industry-recognized 
certificates, credentials, or degrees. 

 High-wage: High-wage is anything that is above the median wage 
for all occupations  

 In-demand: Occupations that are identified in the Occupation in 
Demand index and/or through the CLNA 

o Each pathway must be a coherent, non-duplicative series of courses of 
not less than 300 hours. 

 Do counselors defend the coherence of a CTE pathway the same 
as a foreign language or math series? 

 Is the completion of one course in a series a prerequisite for 
success in the next course? 

A suggested activity to test both “size” in “size, scope, & quality” and the “coherence” in 
“a coherent, non-duplicative series of courses of not less than 300 hours,” is to print out 
the attendance rosters (redact names but include the grade level of each student) for 
every section of every course in a pathway and line them up by introductory course, 
concentrator course, and capstone course.  
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Based on the data (table 1 and Appendix D, E, or F) provide a local CTE program 
summary analysis for each CTE program offering that includes analyses of: strength(s), 
weakness(es), challenges, and opportunities. 

Data sources used to examine element: (Check all that apply) 

 ☐ COE Data 

 ☐ EED/Workforce data 

 ☒ Disaggregate data on special populations examined in comparison to total 
CTE population 

 ☒ Program review/accreditation 

 ☒ Other (list/describe): 

 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

ALSO SEE APPENDICES E and F 
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Local CTE Program Summary Analysis 
 

Description 2019–20 2018–19 2017–18 

# of Students 
Enrolled 

3771 4097 4219 

Minimum Class Size 17.5 19 15 

# of Dual Enrollment 0 0 0 

# of CTE Teachers 23 24 24 

# of CTE Pathways 23 24 25 

# of Articulations 16 16 14 

# of Students In Off-
Site Paid WBL 

NA NA NA 

# of Students in Off-
Site Unpaid WBL 

NA NA NA 

# of Industry 
Recognized 
Credentials Awarded 

NA NA NA 

# of Classes Aligned 
w/ Industry 

125 150 145 

# of Apprenticeships 0 0 0 

# of Completers 
Employed in Sector 
of Study 

NA 10 NA 
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Standard VVUHSD Practice 

Academics All CTE courses include the CTE Model Curriculum Standards.  
Course work is rigorous and challenging. All courses have been 
submitted for UC approval.  Dual enrollment and articulation 
agreements are in place. VVUHSD has a strong partnership with 
local community colleges. Students are assessed using 
Precision exams as well as tests leading to industry certification 
(where applicable). 

Communications Strategies for improving reading, writing, speaking, and listening 
at the (college and career) readiness level are a district priority. 
Many of our subgroups need additional support in this area. 
CTE courses work to engage students in communication 
practices that will prepare them for college and career while 
strengthening their abilities in core academic classes.  

Career Planning and Management All students have a 4-year plan that was created with their 
counselor. Students are exposed to and counseled on career 
opportunities, CTE and academic courses necessary to 
complete career pathway offerings to obtain an industry-
recognized certificate and or move on to post-secondary training 
or school. 

Technology Technology is integrated into all CTE courses. The district is 
committed to improving the use of technology at all sites. Using 
LCFF funds, significant purchases have been made to improve 
the technology and infrastructure at many sites--including staff 
and student computers. Specialized CTE technology is 
accessed through grant funding. 

Problem Solving and Critical 
Thinking 

Coupled with relevant work-based experiences, the curriculum 
enriches, enhances, and reinforces what students learn in the 
classroom and provides students with opportunities to develop 
and practice skills critical to their future success 

Health and Safety Students are versed in technical industry specific vocabulary 
and safety practices that not only prepare them for the 
workplace but keep them safe in the classroom.  Teachers 
receive professional development as needed to ensure student 
safety when new equipment is procured.  

Responsibility and Flexibility Collaboration is a key component in CTE courses. Students can 
work in a team, communicate with peers and adults, while taking 
responsibility for their actions. Working with a diverse population 
in CTE classes, students are flexible and work well together to 
achieve the same goal. 

Ethics and Legal Responsibilities As a remarkably diverse district, VVUHSD understands the 
needs of students to be able to work with students from a wide 
range of backgrounds. CTE teachers are encouraged to create 
project groups that will allow students to engage with their peers 
who they might not interact with on a regular basis.  
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Leadership and Teamwork Leadership activities are embedded in the CTE curriculum. 
Teamwork is a focus in all CTE courses, and many projects 
require students to work in a team. In addition, most pathways 
participate in one of the 6 recognized CTSOs which provides a 
solid foundation in leadership for students.  

Technical Knowledge and Skills CTE students use a variety of technical equipment and are able 
to demonstrate their skills.  VVUHSD is a Google District and 
integrates Google products into all courses.  Students are able 
to share information, communicate via email, navigate the 
internet and use technical equipment specific to their pathway.  

Demonstration and Application VVUHSD CTE classes are built on the foundation of the Model 
Curriculum Standards, industry-sector anchor standards, 
pathway standards, and articulation agreements. Students need 
to apply and demonstrate what they have learned in the 
classroom through means appropriate for the pathway course.  
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4. Section 134(c)(2)(C): Progress Towards Implementation of CTE Programs 
of Study 

 

 

VUHSD continues to develop programs of study with local community colleges.  
Because of the location of the school sites, students have a variety of programs 
that they can choose from. Regionally, there are 5 community colleges that offer 
CTE programs relevant to the pathways offered in the district. VVUHSD has 
courses articulated with Victor Valley College (VVC) that provide students the 
opportunity to earn college credit while taking high school CTE courses. They 
also provide Dual Enrollment CTE courses for students to begin working on a 
pathway certification program while in high school, free of charge.  
 
“All Aspects of Industry” are embedded in each CTE course and pathway in 
VVUHSD. Students can gain a comprehensive understanding of these concepts 
and skills through their experience in CTE courses which are needed to be 
successful in the world of work. Integrated curriculum provides for exposure to 
the concepts of on a regular basis.  All CTE courses have been updated to meet 
the CTE Model Curriculum Standards where “All Aspects of Industry” are inherent 
in the standards.  
 
Strategies for Continued Success  
VVUHSD Superintendent and Board of Trustees are committed to CTE.  With the 
recent reduction of ROP funding for CTE programs, the district has committed to 
fully fund previous ROP levels through LCFF to continue a robust and growing 
program. The funding will continue to support materials and teaching staff for the 
entire program as well as possible expansion for the following years. With the 
introduction of CTE courses to Lakeview in 2018-19, VVUHSD is committed to 
expand the CTE pathways at this site to ensure that students can complete a 
program. Programs offered at Lakeview include: 
 
● Arts, Media, and Entertainment- Design, Visual, and Media Arts 
● Arts, Media, and Entertainment- Games Design and Integration 
● Information and Communication Technology- Software and Systems 

Development 
● Education, Child Development and Family Services- Child Development 
 
Lakeview is now an accredited high school serving grades 7 to 12. Expanding the 
number of programs to cover both middle school and high school pathways will 
be needed. Additional equipment is needed to equip the technology labs for 
completer courses. Currently identified equipment costs are estimated at 
$108,000 for three labs. 
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Question 4 In-Depth: Progress Towards Implementation of 
CTE Programs of Study 

Question 4 In-Depth: Data 

Section 134(c)(2)(C): Progress Towards Implementation of CTE 
Programs of Study 

What is a “Program of Study?” 

Perkins V Section 3 Paragraph 41: 

PROGRAM OF STUDY. —The term ‘program of study’ means a coordinated, 
non-duplicative sequence of academic and technical content at the secondary 
and postsecondary level that— 

(A) incorporates challenging State academic standards, including those 
adopted by a State under section 1111(b)(1) of the Elementary and 
Secondary Education Act of 1965. 

(B) addresses both academic and technical knowledge and skills, 
including employability skills. 

(C) is aligned with the needs of industries in the economy of the State, 
region, Tribal community, or local area. 

(D) progresses in specificity (beginning with all aspects of an industry or 
career cluster and leading to more occupation-specific instruction); 

(E) has multiple entry and exit points that incorporate credentialing; and 

(F) culminates in the attainment of a recognized postsecondary credential. 

Broadly, a program of study answers the question, “When a student completes an 
eligible grant recipient’s high quality CTE pathway, what does he/she do over the next 
two years to be qualified for entry-level employment in their industry sector?” 

For the purposes of meeting minimum requirements under the Perkins V law, California 
defines this more specifically: 

A pathway that meets all of the requirements of a high-quality CTE program as defined 
by California’s Federal Perkins V State Plan (formerly the “2008-2012 California State 
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Plan for Career Technical Education”), and has a credit transfer agreement4 with a local 
community college, is a complete “program of study.” 

Ultimately, the test is that if a student who completes the high school pathway starts 
further along in the local community college’s sequence than a student who hasn’t, and 
if that is formalized in a written agreement, then the eligible grant recipient is meeting 
the requirement of a program of study. 

Keep in mind that a program of study, that is further (postsecondary) study in the same 
sector, serves the same purpose as the secondary pathway itself: that is, that students 
in the pathway may continue to study in the same sector in order to gain the knowledge, 
skills or industry-recognized credentials for entry-level employment in their sector, 
especially those knowledge, skills, or industry-recognized credentials not available to 
minors/high school-age students. 

NOTE: Refer to the data collected for Question 3 In-Depth: Size, Scope, and Quality to 
answer the following questions. What is an “Industry-Recognized Credential?” 

To answer the broader question presented by the idea of a program of study, it is still 
important to think about industry-recognized credentials. 

An industry-recognized credential passes this test:  

• If someone were to quit their job, what certification would they earn to prove they 
have the skill to get a job in the industry sector of their choice?  

• The industry-recognized credential is valued by the employers of an industry 
sector, and its value is independent of educators’ opinion of them. 

• Some industry-recognized credentials are valued locally, regionally, but ideally, 
nationally. 

• There is a continuum, from “third-party assessment” which holds educational 
value but are not valued by an industry sector, to truly industry recognized as 
described above. 

 

 

 

 
4. It can be any form of a credit transfer agreement, including but not limited to an 
articulation agreement, or dual enrollment agreement, concurrent enrollment 
agreement, or equivalent. 
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• 5. Section 134(c)(2)(D): Improving recruitment, retention, and training of 
CTE professionals, including underrepresented groups 

 

Question 5 In-Depth: Improving Recruitment, Retention, 
Training, Including Underrepresented Groups 

Question 5 In-Depth: Data 

Section 134(c)(2)(D): Improving Recruitment, Retention, Training of 
CTE Professionals, Including from Underrepresented5 Groups 

For the purposes of the Perkins V grant and California’s Federal Perkins V State Plan 
(formerly the “2008-2012 California State Plan for Career Technical Education”), not all 
professional development activities are created equal. The kind of professional 

 
5. Underrepresented refers to individuals belonging to groups that are underrepresented 
in these professions. Refer to Perkins V, Sec 134(c)(2)(D). 

The gender equity/nontraditional aspects of CTE provide information that 
academic teachers, counselors, and administrators can use to assist all students 
both male and female, in setting and attaining educational goals. These goals 
should be based on individual interests, aptitudes, and abilities that provide equal 
opportunities for all students.  
 
Strategies for Continued Success  
VVUHSD strives to increase participation and completion of students in 
nontraditional CTE programs include and works to provide the following:    
● Career guidance – review career guidance materials for gender bias and 

nontraditional exposure and support 
● Educate parents – invite, involve, and educate parents 
● Early exposure – continue to further develop middle school programs 
● Outreach – conduct targeted recruitment activities 
● Collaboration – collaborate with community-based organizations and 

business/industry through MDCP Career Pathways 
● Professional development- increase teacher and academic quality and 

equity capacity through professional development 
● School climate – implement and model gender fair instructional strategies 
● Evaluate materials for bias – evaluate materials for gender bias and 

positive nontraditional image. 
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development that is fundable with Perkins V dollars are industry specific, i.e., primarily 
designed for and attended by members of the industry sector, and not educators.  

However, professional development that is CTE specific, but not industry specific, and 
designed to be primarily attended by educators, is also fundable, for example, the 
annual Educating for Careers Conference. 

Except for project-based learning, a professional development training or conference 
that makes someone a better teacher independent of the subject they are teaching is 
important but not fundable with Perkins V funds. 

NOTE: Use the CTE Teacher Matrix linked in Section 4 of the eligible grant recipient’s 
online Perkins V Application in PGMS, the eligible grant recipient’s human resource’s 
office, and the eligible grant recipient’s records of professional development to answer 
the following questions. 

Recruitment: 

Retention: 

Training: 

Retention: 
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6. Section 134(c)(2)(E): Progress Towards Equal Access to CTE Programs for 
All Students 
 

 

 

 

 

 

 

 

 

In VVUHSD all CTE opportunities are offered without regard to any actual or 
perceived characteristic protected from discrimination by law. Special populations 
have equal access to all recruitment, enrollment and placement activities. To ensure 
students are successful in CTE programs, a team of qualified individuals including 
counselors, case managers (when required), CTE teachers and parents are 
included in the discussions regarding proper pathway placements based on student 
interest. Each student’s special needs are identified and coordinated to ensure 
success in completing their chosen course of study.  
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Strategies for Continued Success  
 
Inclusion in CTE programs is a priority in VVUHSD. Some of the strategies used 
to ensure that CTE programs are accessible to all students include: 
● Documenting access to, progress through and successful completion of 

CTE programs. 
● Analyze data to determine maintenance and improvement of access, 

progress and success. 
● Document the attainment of performance indicators for members of 

special populations. 
● Allocate Pekins funding when available to provide extra assistance with 

special populations including support and marketing. 
 

VUHSD is committed to equality and equity, ensuring that all students, 
including members of special populations and underrepresented 
populations are prepared for high-skill, high wage, or high-demand 
occupations and non-traditional fields. Because of the diverse nature of 
the district, many of our students are considered special populations and 
require extra support. The schools and community colleges prepare all 
students, especially members of special populations by completing the 
following:    

 
Strategies for Continued Success 
 
● Facilitate integration of academic standards into CTE programs of study. 
● Update and modify CTE curriculum necessary to articulate with CTE 

programs of study at community colleges (and achieve industry-
recognized certifications and credentials).   

● Provide support for work-based learning experiences of special population 
students in order to help them achieve an industry-recognized certification 
if available and appropriate. 

● Plan and implement programs of study, activities and facilities that will 
support and meet the needs of special population students in current and 
emerging career fields. 

● Update equipment, software and instructional materials for CTE programs 
of study. 

● Provide high quality and sustained professional development for teachers, 
counselors, administrators, faculty and other appropriate staff on subjects 
such as differentiating instruction and other relevant topics. 

● Provide guidance and policy for staff to assist with the monitoring of 
special population students to ensure successful completion of high school 
CTE programs of study, the attainment of industry-recognized 
certifications and/or credentials and transitioning to postsecondary 
education. 

● Provide guidance and counseling opportunities for supporting non-
traditional training and employment. 
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7. Section 134(c)(2)(B)(ii): Alignment to Labor Market Information (LMI) 

Question 7 In-Depth: Alignment to Labor Market Information 

Question 7 In-Depth: Identified Needs 

Section 134(c)(2)(B)(ii): Alignment to Labor Market Information (LMI) 

NOTE: To answer the questions from this section, review the eligible grant recipient’s 
data from Question 1 In-Depth: Stakeholder Consultation on CLNA, Dates, Content, 
Membership, as well as the eligible grant recipient’s own records, handouts, minutes, 
etc. from their most recent district-wide CTE advisory committee meeting or Stakeholder 
Consultation meeting. 

 

Prior to the start of the school year, staff, parents, and students are notified via 
the Annual Notification that all VVUHSD opportunities will be offered without 
regard to race, color, national origin, sex, or disability.  The district will maintain 
that all potential students have access to CTE information with an effort to reach 
underrepresented groups. Such as recruitment plans, brochures, and materials 
for recruiting purposes with persons of different races, genders, and disability.  
VVUHSD will continue to monitor CTE enrollment demographics against that of 
the school demographics. The district will ensure that students with a disability 
are not excluded from CTE or academic programs, courses, services, or 
activities due to equipment barriers or because necessary related aids and 
services or auxiliary aids are not available.  In addition, counselors will not 
counsel students with disabilities toward more restrictive career choices then 
non-disabled students with similar abilities and interests.  

VVUHSD will leverage Perkins funds to assist in promotion and outreach 
targeted towards special populations. In addition, Perkins funds will be used to 
send staff to the JSPAC conference and other activities to learn how to leverage, 
build upon, and/or replicate effective models, practices and strategies to recruit 
and engage special populations within each industry sector. 
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VUHSD uses Labor Market information in a variety of ways. Using information for 
the Inland Empire Regional Planning Unit (IERPU) which is represents Riverside 
and San Bernardino Counties. The workforce development system within the 
IERPU is led by the Riverside County Workforce Development Board (RCWDB) 
and the San Bernardino County Workforce Development Board (SBCWDB). The 
two Local Boards (WDB) led he regional planning process to develop the IERPU 
Regional Workforce Development Plan. These organizations provide valuable 
information regarding market trends, job projects and growth in the area that aid 
in the development of new programs in the district. In addition, data from the 
Strong Workforce and WestEd has been used to further develop programs. CTE 
brochures have labor market information that has been derived from local 
agencies particularly addressing wages in the area relevant to the pathway.  
 
Strategies for Continued Success  
 
CTE teachers have ample opportunities and are encouraged to attend industry 
specific conferences, workshops and trainings. A sample of some of the 
professional development activities planned for the coming year include: 
 
Educating for Careers 
● ACTE’s CareerTech 
● CTE Conference 
● JSPAC 
● Adobe Max 
● Build Expo 
● American Association of Medical Assistants Conference 
● Adobe Summit - The Digital Experience Conference 
● Carnegie Mellon’s Robotics Academy 
● Culinary Arts Conference 
 
With the continued success in the CTE programs across the district, VVUHSD is 
constantly monitoring Labor Market information in the area and working with the 
CTEAC and community colleges to determine additional programs of study 
needed.   
 
Students will use skills and knowledge in the context of technology in most 

pathways but particularly in graphic design, video game design, computer 
systems, and digital literacy, 

● Mathematics and science skills are key in pathways such as construction 
and medical fields and provide students with a foundation of technology 
skills needed in the workplace. 

● Students will use technology tools and applications to conduct research, 
solve problems, improve learning, and produce products and 
presentations. 
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● Students will use technology tools and applications to conduct research, 
solve problems, improve learning, and produce products and 
presentations. 

● In order to develop, improve, or expand the use of technology in CTE, 
will provide students with the skills needed to enter technology fields, 
and encouraging schools to collaborate with technology industries to 
offer internships and mentoring programs. 

 
As programs are developed and expanded, technology will remain a 
focus in the expansion:  
 
“All Aspects of Industry” are embedded in each CTE course and pathway 
in VVUHSD. Students can gain a comprehensive understanding of these 
concepts and skills through their experience in CTE courses which are 
needed to be successful in the world of work. Integrated curriculum 
provides for exposure to the concepts of on a regular basis.  All CTE 
courses have been updated to meet the CTE Model Curriculum 
Standards where “All Aspects of Industry” are inherent in the standards. 
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Coordination Strategy 

Use the following questions to develop an ongoing strategy, process, or mechanism to 
ensure the CLNA is used, with fidelity, to inform local and regional planning and 
decision-making.  

It is imperative to the VVUHSD that we continue to work together and include our 
community stake holders, K-12 stakeholders, local business partners and our 
representatives from our special populations in ensuring that we continue to align and 
improve our programs to close the gaps that have been identified.     

Victor Valley Union High District partners with additional districts in the local region to 
ensure that all required categories of members will attend the next scheduled 
Stakeholder Consultation. Each district in the Mountain Desert Career Pathways  

(MDCP) JPA consortium collaborated to provide the invite list of key stakeholders, both 
from a regional standpoint of shared industry partners, and individualized stakeholders 
within district.  MDCP then used this list sent out invitations via email and calendar 
invites and tracked RSVPs.  Both MDCP staff and district staff monitored RSVPs as a 
resource to remind or replace key individuals who were not available or unresponsive. 
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1. What went well in the eligible grant recipient’s CLNA process? 

 

2. What could have been done differently to achieve better results? 

 

3. What individual or groups were invited but did not participate? Why did they 
not participate? What future steps will the eligible grant recipient take to 
engage them? 

 

4. What other initiatives can be leveraged and aligned across sectors to make 
this work successful? 

 

5. How will the eligible grant recipient build connections to and through those 
other initiatives? 

 

6. On what established schedule will the eligible grant recipient continue to meet 
and work together? 

 

Use of the Monday.com platform was beneficial with reminders and a single 
place to monitor due dates and progress. 

The unexpected shutdown due to the COVID-19 created a huge distraction and 
required the use of time and resources to immediately address the situation. 
Unfortunately, it meant less time spent with a deep focus on the process.   

More parents should have been included. The results showed far more educators 
than any other group. Again, the unusual circumstances impacted everyone on 
every level. 

The Strong Workforce and CTE Initiative Grants align quite well with the goals 
and objects for Perkins. The same meetings and partnerships will lead to 
seamless conversations. 
 

The Strong Workforce and CTE Initiative Grants align quite well with the goals 
and objects for Perkins. The same meetings and partnerships will lead to 
seamless conversations. 
 

The Mountain Desert Career Pathways (MDCP) JPA consortium will continue to 
collaborate with schedules that accommodates schedules for both business 
partners and the districts. 
 



44 
 

7. How will the eligible grant recipient demonstrate collective commitment to on-
going engagement in this work? 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Victor Valley Union High District will continue to partner with additional districts in 
the local region to ensure that all required categories of members will attend the 
next scheduled Stakeholder Consultation. Each district in the Mountain Desert 
Career Pathways (MDCP) JPA consortium will continue to collaborate with 
providing the invite list of key stakeholders, both from a regional standpoint of 
shared industry partners, and individualized stakeholders within district.  MDCP 
will then use this list to send out invitations via email and calendar invites and 
tracked RSVPs.  Both MDCP staff and district staff will monitor RSVPs as a 
resource to remind or replace key individuals who were not available or 
unresponsive. 
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CLNA Review and Affirmation 

I have reviewed this CLNA document and confirm, to the best of my knowledge, that it is 
complete and meets the requirements set forth in Perkins V. 

_Andrew Jaramillo______________________________________ 
Eligible Grant Recipient’s Advisory/Stakeholder Chair—Printed Name 

_______________________________________ 
Eligible Grant Recipient’s Advisory/Stakeholder Chair —Signature 

_______________________________________ 
Date 

_Lorraine C. Collins_____________________________________ 
Eligible Grant Recipient’s Perkins Coordinator—Printed Name 

_______________________________________ 
Eligible Grant Recipient’s Perkins Coordinator—Signature 

_______________________________________ 
Date 
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Appendix A 
Assurances, Certifications, and Grant Conditions 
California Department of Education General Assurances 
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Signature: 
 
Perkins Coordinator/Director 
 
Printed Name: Lorraine C. Collins 
Title: Director, College, Career, & Adult Education 
Signature:  
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Drug Free Workplace 

 
Signature: 
Perkins Coordinator/Director 
Printed Name: Lorraine C. Collins 
Title: Director, College, Career, & Adult Education 
Signature:  
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Strengthening Career and Technical Education for the 21st 
Century Act (Perkins V 

2020-21 ASSURANCES AND CERTIFICATIONS 

Perkins V Special Assurances Are Required For Funding 
 
1. The eligible recipient will provide a career technical education (CTE) program that is of 

such size, scope, and quality to be effective. (Perkins V, Section 135[b]) 
 
2. The eligible recipient that uses funds under Perkins V for in-service and preservice CTE 

professional development programs for CTE teachers, administrators, and other personnel 
will, upon written request, permit the participation in such programs of CTE teachers, 
administrators, and other personnel in nonprofit private schools offering CTE programs 
located in the geographical area served by such recipient. (Perkins V, Section 217[a]) 

 
3. The eligible recipient may, upon written request, use funds made available under Perkins V 

to provide for the meaningful participation, in CTE programs and activities receiving funding 
under this Act of secondary school students attending nonprofit private schools who reside 
in the geographical area served by the eligible recipient. (Perkins V, Section 217[b]) 

 
4. The eligible recipient will consult, upon written request, in a timely and meaningful manner 

with representatives of nonprofit private schools in the geographical area served by the 
eligible recipient regarding the meaningful participation, in CTE programs and activities 
receiving funding under Perkins IV, of secondary school students attending nonprofit private 
schools. (Perkins V, Section 217[b][2]) 

 
5. Nothing in Perkins V shall be construed to be inconsistent with applicable federal law 

prohibiting discrimination on the basis of race, color, sex, national origin, age, or disability in 
the provision of Federal programs or services. (Perkins V, Section 216) 

 
6. Curriculum, instruction, and assessment are designed to serve all students, including 

students who are members of special populations. 
 
Use of Perkins V Funds 
 
1. Funds made available under the Perkins V for CTE activities will supplement, and will not 

supplant, non-federal funds expended to carry out CTE activities and technical preparation 
activities. (Perkins V, Section 211[a]) 

 
2. All of the funds made available under Perkins V will be used in accordance with the 

requirements of this Act. (Perkins V, Section 6) 
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3. No funds made available under Perkins V shall be used to require any secondary school 
student to choose or pursue a specific career path or major; or to mandate that any 
individual will be required to participate in a CTE program, including a CTE program that 
requires the attainment of a federally funded skill level, standard, or certificate of mastery. 
(Perkins V, Section 214) 

 
4. No funds made available under the Perkins Act will be used to provide CTE programs for 

students prior to the middle grades (any of grades 5-8) except that equipment and facilities 
purchased with funds under the Perkins V may be used for such students. (Perkins V, Section 
215) 

 
5. No funds will be used to acquire equipment or software in any instance in which such 

acquisition results in a direct financial benefit to any organization representing the interests 
of the purchasing entity, the employees of the purchasing entity, or any affiliate of such an 
organization. (Perkins V, Section 122[d][13][B]]) 

 
6. The funding for development and implementation of the Integrated and Career-Related 

Education Continuum as described in California’s Federal Perkins V State Plan (formerly the 
2008-2012 California State Plan for Career Technical Education) will be limited to programs as 
described in the local CTE plan that (a) begin no earlier than the middle grades; (b) include a 
clearly defined sequence of courses that prepare students for career entry and postsecondary 
education; (c) are part of a sequence that may include a capstone course at the high school, 
ROCP or community college; (d) are taught by a qualified CTE teacher; and 
(e) integrates CTE and academic instruction. 

 
7. The eligible recipient will comply with the requirements of Perkins V, Title I, and the provisions 

of California’s Federal Perkins V State Plan (formerly the California State Plan for Career 
Technical Education), including the provision of a financial audit of funds received under this 
title which may be included as part of an audit of other Federal or State programs. (Perkins V, 
Section 122[d][13][A]) 

 
Consortia Requirements 

 
1. Consortia formed to meet the minimum allocation requirement will use funds only for 

purposes and programs that are mutually beneficial to all members of the consortium. 
 
2. Funds will not be reallocated to individual members of the consortium for purposes or 

programs benefiting only one member of the consortium. (Perkins V, sections 131[f][2] and 
132[a][3][B]) 
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Requirements of Local CTE Programs Assisted with Perkins funds 
 
LEAs will ensure that each of the following requirements in Perkins V Section 
135(b) are met in each program that uses Perkins IV funds. 

 

(A) professional development on ensuring labor market information is used to inform the 
programs, guidance, and advisement offered to students, including information provided 
under section 15(e)(2)(C) of the Wagner-Peyser Act (29 U.S.C. 49l–2(e)(2)(C)); 

 
(B) providing teachers, faculty, school leaders, administrators, specialized instructional 
support personnel, career guidance and academic counselors, or paraprofessionals, as 
appropriate, with opportunities to advance knowledge, skills, and understanding of all 
aspects of an industry, including the latest workplace equipment, technologies, standards, 
and credentials; 

 
(C) supporting school leaders and administrators in managing career and technical 
education programs in the schools, institutions, or local educational agencies of such 
school leaders or administrators. 

 
(D) supporting the implementation of strategies to improve student achievement and 
close gaps in student participation and performance in career and technical education 
programs. 

 
(E) providing teachers, faculty, specialized instructional support personnel, career 
guidance and academic counselors, principals, school leaders, or paraprofessionals, as 
appropriate, with opportunities to advance knowledge, skills, and understanding in 
pedagogical practices, including, to the extent the eligible recipient determines that such 
evidence is reasonably available, evidence-based pedagogical practices; 

 
(F) training teachers, faculty, school leaders, administrators, specialized instructional 
support personnel, career guidance and academic counselors, or paraprofessionals, as 
appropriate, to provide appropriate accommodations for individuals with disabilities, and 
students with disabilities who are provided accommodations under the Rehabilitation Act 
of 1973 (29 U.S.C. 701 et seq.) or the Individuals with Disabilities Education Act; 

 
(G) training teachers, faculty, specialized instructional support personnel, career guidance 
and academic counselors, and paraprofessionals in frameworks to effectively teach 
students, including a particular focus on students with disabilities and English learners, 
which may include universal design for learning, multi-tier systems of supports, and 
positive behavioral interventions and support; or 
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(H) training for the effective use of community spaces that provide access to tools, 
technology, and knowledge for learners and entrepreneurs, such as makerspaces or 
libraries. 

 
(2) provide within career and technical education the skills necessary to pursue careers in 
high-skill, high-wage, or in-demand industry sectors or occupations. 

 
(3) support integration of academic skills into career and technical education programs and 
programs of study to support— 

 

(A) CTE participants at the secondary school level in meeting the challenging State 
academic standards adopted under section 1111(b)(1) of the Elementary and Secondary 
Education Act of 1965 by the State in which the eligible recipient is located; and 

 
(B) CTE participants at the postsecondary level in achieving academic skills. 

 
(4) plan and carry out elements that support the implementation of career and technical 
education programs and programs of study and that result in increasing student 
achievement of the local levels of performance established under section 113, which may 
include— 

 
(A) a curriculum aligned with the requirements for a program of study. 

 
(B) sustainable relationships among education, business and industry, and other 
community stakeholders, including industry or sector partnerships in the local area, where 
applicable, that are designed to facilitate the process of continuously updating and 
aligning programs of study with skills that are in demand in the State, regional, or local 
economy, and in collaboration with business outreach staff in one-stop centers, as 
defined in section 3 of the Workforce Innovation and Opportunity Act (29 U.S.C. 3102), 
and other appropriate organizations, including community-based and youth-serving 
organizations; 

 
(C) where appropriate, expanding opportunities for CTE concentrators to participate in 
accelerated learning programs (as described in section 4104(b)(3)(A)(i)(IV) of the 
Elementary and Secondary Education Act of 1965 (20 U.S.C. 7114(b)(3)(A)(i)(IV)), 
including dual or concurrent enrollment programs, early college high schools, and the 
development or implementation of articulation agreements as part of a career and 
technical education program of study; 

 
(D) appropriate equipment, technology, and instructional materials (including support for 
library resources) aligned with business and industry needs, including machinery, testing 
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equipment, tools, implements, hardware and software, and other new and emerging 
instructional materials. 

 
(E) a continuum of work-based learning opportunities, including simulated work 
environments. 

 
(F) industry-recognized certification examinations or other assessments leading toward a 
recognized postsecondary credential. 

 
(G) efforts to recruit and retain career and technical education program teachers, faculty, 
school leaders, administrators, specialized instructional support personnel, career guidance 
and academic counselors, and paraprofessionals. 

 
(H) where applicable, coordination with other education and workforce development 
programs and initiatives, including career pathways and sector partnerships developed 

 

Funds made available to eligible recipients under this part shall be used to 
support career and technical education programs that are of sufficient size, scope, 
and quality to be effective and that— 

 
(5) provide career exploration and career development activities through an organized, 
systematic framework designed to aid students, including in the middle grades, before 
enrolling and while participating in a career and technical education program, in making 
informed plans and decisions about future education and career opportunities and programs of 
study, which may include— 

 
(A) introductory courses or activities focused on career exploration and career 
awareness, including non-traditional fields. 

 
(B) readily available career and labor market information, including information on— 

 
(i) occupational supply and demand. 

 
(ii) educational requirements. 

 
(iii) other information on careers aligned to State, local, or Tribal (as applicable) 
economic priorities; and 

 
(iv) employment sectors. 

 
(C) programs and activities related to the development of student graduation and career 
plans. 
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(D) career guidance and academic counselors that provide information on 
postsecondary education and career options. 

 
(E) any other activity that advances knowledge of career opportunities and assists 
students in making informed decisions about future education and employment goals, 
including non-traditional fields; or 

 
(F) providing students with strong experience in, and comprehensive understanding of, 
all aspects of an industry. 

 
(6) provide professional development for teachers, faculty, school leaders, administrators, 
specialized instructional support personnel, career guidance and academic counselors, or 
paraprofessionals, which may include— 

 
(A) professional development on supporting individualized academic and career and 
technical education instructional approaches, including the integration of academic and 
career and technical education standards and curricula. 

 

under the Workforce Innovation and Opportunity Act (29 U.S.C. 3101 et 
seq.) and other Federal laws and initiatives that provide students with 
transition-related services, including the Individuals with Disabilities 
Education Act. 

 
(B) expanding opportunities for students to participate in distance career and 
technical education and blended learning programs. 

 
(C) expanding opportunities for students to participate in competency-based education 
programs. 

 
(D) improving career guidance and academic counseling programs that assist students in 
making informed academic and career and technical education decisions, including 
academic and financial aid counseling. 

 
(E) supporting the integration of employability skills into career and technical education 
programs and programs of study, including through family and consumer science 
programs. 

 
(F) supporting programs and activities that increase access, student engagement, and 
success in science, technology, engineering, and mathematics fields (including computer 
science and architecture) for students who are members of groups underrepresented in 
such subject fields. 
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(G) providing career and technical education, in a school or other educational setting, for 
adults or out-of-school youth to complete secondary school education or upgrade 
technical skills. 

 
(H) supporting career and technical student organizations, including student preparation 
for and participation in technical skills competitions aligned with career and technical 
education program standards and curricula. 

 
(I) making all forms of instructional content widely available, which may include use of 
open educational resources. 

 
(J) supporting the integration of arts and design skills, when appropriate, into career and 
technical education programs and programs of study. 

 
(K) partnering with a qualified intermediary to improve training, the development of 
public-private partnerships, systems development, capacity-building, and scalability of 
the delivery of high-quality career and technical education. 

 
(L) support to reduce or eliminate out-of-pocket expenses for special populations 
participating in career and technical education, including those participating in dual or 
concurrent enrollment programs or early college high school programs, and supporting the 
costs associated with fees, transportation, child care, or mobility challenges for those 
special populations; or 

(M) other activities to improve career and technical education programs; and 
 

(7) develop and implement evaluations of the activities carried out with funds under this part, 
including evaluations necessary to complete the comprehensive needs assessment required 
under section 134(c) and the local report required under section 113(b)(4)(B). 

 
State Established CTE Quality Criteria for Programs Assisted with Perkins V funds 

 
Perkins V Section 135(b) requires each CTE program assisted with the funds to 
provide services and activities that are of sufficient size, scope, and quality to be 
effective. California’s Federal Perkins V State Plan (formerly the 2008-2012 
California State Plan for Career Technical Education) identifies 12 essential 
planning, organization, and instructional elements determined by the state to be 
critical to high-quality CTE programs. These elements are incorporated into the 
following criteria which are required of all programs assisted with the funds. 

 
A. Student-Centered Delivery of Services for all K–14+ college and career pathways 

incorporate the removal of institutional or systemic barriers that impede the progress of 
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students in achieving their education and career goals. This includes a renewed 
commitment to offer an engaging learning experience and support the diversity of 
individual student needs while accommodating their multiple entry points as they progress 
along a continuum of education and training, or advance in a sector-specific occupation or 
industry. 

 
B. Student Equity goes beyond the reduction of institutional barriers to create an 

environment of being fair, impartial and free from racism, bias, or favoritism, promote 
educational and employment attainment, and to eliminate the achievement gap for all 
students including, but not limited to, English language learners and students with 
disabilities in the K–14+ college and career pathway system. 

 
C. Access denotes a broader vision of equity ensuring that all students are provided ample 

opportunities to attain the necessary skills, education and training required to maximize 
their individual goals including a collective awareness of all the supports that are available 
to students both inside and out of class. Access also facilitates the elimination of the 
achievement gap by providing information on how to access programs, services, and 
rigorous course work for all California students regardless of region, gender, socio- 
economic status, special needs, and/or English proficiency. Access also includes creating 
pathways with demonstrable careers for students. 

 
D. Leadership at All Levels is required to achieve greater integration across systems and 

programs to ensure that the contexts for an engaging learning experience can occur and 
programs connect, so all students can reach across systems easily and succeed with their 
desired outcomes including employment, and employers have the workforce needed to 
thrive. 

 
E. High-Quality, Integrated Curriculum and Instruction informed by labor market 

information, student interest, technology, industry standards, and real-world engagement 
through relevant work-based learning opportunities is essential to prepare students. 
Rigorous and aligned programs should be supported to guide students through relevant 
course sequences (i.e., both in-person and online) and work-based learning opportunities 
leading to a mastery of standards, high school graduation, and transition to postsecondary 
education, training, apprenticeship, and/or employment, as appropriate. Courses and 
programs may be designed to use cross-system strategies like dual enrollment and/or dual 
credit with community colleges and universities or other articulations to create a seamless 
student experience, and avoid unnecessary repeating of courses or other inefficient 
practices to facilitate “on-time” postsecondary graduation, where appropriate. Stackable 
badging and credentials can ensure frequency of assessment and a value-added outcome. 

 
F. Skilled Instruction and Educational Leadership, informed by Professional Learning, is the 
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cornerstone of the public education system in California. The educational experience is 
only as strong as the capacity and investment made in faculty, educational leaders, and the 
other key field talent to provide in-class, online, or work- based learning opportunities as 
well as developing an awareness of student support services. California encourages the 
culture of innovation and entrepreneurialism in program instruction and design that leads 
to student success. 

 
G. The strong presence of Career Exploration and Student Supports is an essential 

component for establishing a learning plan for all K–14+ students. This includes identifying 
appropriate foundational courses (i.e., using competency-based learning) and information 
about jobs, determining student progression in a single pathway or along multiple 
pathways or sequences of learning, or making available in-class and online course offerings 
and work-based learning opportunities. To complement their learning plan, students 
should also have access to comprehensive counseling, individualized supports along their 
journey (including, but not limited to, for students who are part-time, face barriers to 
learning, need academic or cultural supports, transportation, child care, or financial aid), or 
opportunities through student leadership development organizations to achieve their 
individual goals and aspirations, through a variety of transitions, in an ever-changing 
workforce. 

 
H. Appropriate Use of Data and Continuous Improvement should continue to drive CTE 

through relevant accountability that is outcomes-based, is supported both vertically and 
horizontally across systems, and ensures equity and access for all students. Continuous 
improvement ensures students can access the best pathways possible. Focusing on 
students’ and employers’ needs will allow for identification of capacity building, refinement 
of programs, and elimination of inefficiencies to meet the existing and emerging needs of 
regional economies. Through intentional sharing of specific data elements that are 
actionable across systems will help to showcase student attainment, including mastery of 
standards, and be informed by industry needs to achieve relevant outcomes. Responsible 
data use is to inform practice and improve programs, not to track students. 

 

I. Opportunities for strategic and intentional Cross-System Alignment should be informed by 
the ongoing analysis of student data, and alignment of data definitions across systems to 
provide, for example, deliberate sector-based programs, deployment of technical field 
assistance using a regional distribution, or evidence-based practices and processes to 
optimize pathway success and upward mobility opportunities for all participants. 

 
J. Intentional Recruitment and Marketing (Promotion, Outreach, and Communication) 

should reflect an understanding of students’ and employers’ needs, be consistent in its 
messaging to stakeholders across all segments, and use tools and reports as a platform to 
display the added value of high quality  K–14+ college and career pathway programs. 
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K. Sustained Investments and Funding through Mutual Agreements must be present to 

encourage regional alliances along with industry sector strategies, especially with a focus 
on current and/or emerging high-skill, high-wage, and/or high-demand occupations. This 
includes but is not limited to Kindergarten through grades twelve (K– 
12) Education, Adult Education, Higher Education, Labor, Economic 
Development Councils, Chambers of Commerce, Workforce 
Development Boards, career advisory boards, and regional industry 
alliances aligned by sector that lead to an industry- recognized credential 
or certificate, postsecondary training, apprenticeship, and/or employment. 

 
L. Strong Partnerships with Industry and appropriate employers must be developed to 

inform and improve CTE program design, instruction and work-based learning activities; as 
well as, ensure that career pathway programs in all grade levels, organizations and 
apprenticeship programs continue to meet the workforce demands. 

 

8. No funds made available under Perkins V shall be used to require any secondary school 
student to choose or pursue a specific career path or major; or to mandate that any 
individual will be required to participate in a CTE program, including a CTE program that 
requires the attainment of a federally funded skill level, standard, or certificate of mastery. 
(Perkins V, Section 214) 

 
9. No funds made available under the Perkins Act will be used to provide CTE programs for 

students prior to the middle grades (any of grades 5-8) except that equipment and facilities 
purchased with funds under the Perkins V may be used for such students. (Perkins V, Section 
215) 

 
10. No funds will be used to acquire equipment or software in any instance in which such 

acquisition results in a direct financial benefit to any organization representing the interests 
of the purchasing entity, the employees of the purchasing entity, or any affiliate of such an 
organization. (Perkins V, Section 122[d][13][B]]) 

 
11. The funding for development and implementation of the Integrated and Career-Related 

Education Continuum as described in California’s Federal Perkins V State Plan (formerly the 
2008-2012 California State Plan for Career Technical Education) will be limited to programs as 
described in the local CTE plan that (a) begin no earlier than the middle grades; (b) include a 
clearly defined sequence of courses that prepare students for career entry and postsecondary 
education; (c) are part of a sequence that may include a capstone course at the high school, 
ROCP or community college; (d) are taught by a qualified CTE teacher; and 
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(e) integrates CTE and academic instruction. 
 
12. The eligible recipient will comply with the requirements of Perkins V, Title I, and the provisions 

of California’s Federal Perkins V State Plan (formerly the California State Plan for Career 
Technical Education), including the provision of a financial audit of funds received under this 
title which may be included as part of an audit of other Federal or State programs. (Perkins V, 
Section 122[d][13][A]) 

 
Consortia Requirements 

 
3. Consortia formed to meet the minimum allocation requirement will use funds only for 

purposes and programs that are mutually beneficial to all members of the consortium. 
 
4. Funds will not be reallocated to individual members of the consortium for purposes or 

programs benefiting only one member of the consortium. (Perkins V, sections 131[f][2] and 
132[a][3][B]) 

 
Requirements of Local CTE Programs Assisted with Perkins funds 
 
LEAs will ensure that each of the following requirements in Perkins V Section 
135(b) are met in each program that uses Perkins IV funds. 

 
 
 

 
 
 
 
 
 
 
 
 
 
 
 

 
 
 
 
 
 
 
 
 

Signature: 
 
Perkins Coordinator/Director 
 
Printed Name: Lorraine C. Collins 
Title: Director, College, Career, & Adult Education 
Signature:  
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Appendix D 
 
AME 

 
 
Business 
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Child Development and Education 

 
 
Medical Science 
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Hospitality 

 
 
ICT 
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Public Services 

 
 
Building and Construction 
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Transportation 
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Appendix E 
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Appendix F 
 
High Quality CTE High Quality Program Evaluation 
 



Career Technical Education Incentive Grant Program 
 

 
 

Attachment 1: High Quality CTE Program Evaluation 

Name of Local Education Agency: Victor Valley Union High School District  

Directions: The metrics in this rubric apply to students that are enrolled in CTE programs, programs of study (POS) 
and pathways. Read each of the 10 Minimum Eligibility Standards (criteria). Reviewing all of your CTE programs, 
check the box that best corresponds to the current practice of your programs and which you can provide evidence for. 
List evidence of your practice that is currently on file at your LEA and make comments that the grant reader may take 
into consideration in the corresponding boxes. 

Total Score: 31  
(TO BE COMPLETED BY LEA) 

 
 

Total Score:   
(TO BE VERIFIED BY CDE) 

 
 

Minimum 
Eligibility 
Standards 

 
Not Yet In Practice 

(0 points) 

 
Emerging Practice 

(1 point) 

 
Quality Practice 

(2 points) 

 
Exemplary Practice 

(3 points) 

 
Tools/ Examples 

of Evidence 

 
Evidence on File 

at LEA 

 
LEA Comments 

1.A. Offers high 
quality CTE 
curriculum and 
instruction that 
are aligned to 
the CTE Model 
Curriculum 
Standards. 

 
Essential 
Element: 
High-Quality, 
Integrated 
Curriculum 
and 
Instruction. 

There is no 
evidence that the 
CTE curricula or 
instruction are 
aligned to the CTE 
Model Curriculum 
Standards. 

Some CTE 
curricula and 
instruction are aligned 
to the CTE Model 
Curriculum 
Standards. 

All CTE curricula 
and instruction are 
fully aligned to the 
CTE Model 
Curriculum Standards. 

All CTE curricula 
and instruction are fully 
aligned to the CTE 
Model Curriculum 
Standards. 

 
All CTE curricula are 
aligned to all academic 
standards. 

Alignment matrix of 
CTE curriculum 
syllabi and CTE 
Model Curriculum 
Standards 

 
Alignment matrix of 
CTE curriculum 
syllabi and 
academic 
standards. 
Course outlines 

Course Outlines 
Course Catalog 
Local CTE Plan 
List of WBL sites 
Student 
Participation lists 
Equipment Inventory 

All CTE courses have 
updated course outlines 
reflecting use of current 
CTE Model Curriculum 
Standards. Collectively all 
course descriptions within a 
specific pathway address all 
of the given pathway and 
anchor standards. 
Career paths have been 
identified and can be found 
on a chart with a sequence 
of courses for each school. 
Students are provided with 
a 
strong experience in and 
understanding of all aspects 
of industry. Each CTE 
pathway has a actual or 
simulated work-based 
learning components with 
community classroom and 
or industry specific 
equipment and tools on 
site. 



Career Technical Education Incentive Grant Program 

Attachment 1: High Quality CTE Program Evaluation 

 

 

Minimum 
Eligibility 
Standards 

 
Not Yet In Practice 

(0 points) 

 
Emerging Practice 

(1 point) 

 
Quality Practice 

(2 points) 

 
Exemplary Practice 

(3 points) 

 
Tools/ Examples 

of Evidence 

 
Evidence on File 

at LEA 

 
LEA Comments 

1.B. Offers CTE 
pathway(s) that 
provide a 
coherent 
sequence of 
courses, are 
reported in 
CALPADS as 
CTE, and enable 
pupils to 
transition to 
postsecondary 
education 
programs that 
lead to a career 
pathway or attain 
employment upon 
graduation from 
high school. 

 
Essential 
Element: 
High-Quality, 
Integrated 
Curriculum and 
Instruction. 

No clear sequential 
progression of 
courses. 

 
No clear CTE 
pathway that leads to 
a postsecondary 
career pathway or 
training and/or 
employment. 

 
Some or no courses 
are reported in 
CALPADS as CTE. 

Offer a CTE 
pathway where some 
courses show a clear 
sequential 
progression of 
courses that lead to a 
postsecondary career 
pathway or training 
and/or employment. 

 
Some courses are 
reported in CALPADS 
as CTE. 

Offer a CTE 
pathway where all 
courses show a clear 
sequential 
progression of 
courses that lead to a 
postsecondary career 
pathway or training 
and/or employment in 
a pathway-related 
field. 

 
All courses are 
reported in CALPADS 
as CTE. 

✔ Offer a CTE 
pathway with clear 
sequential pathways, 
from secondary to 
postsecondary 
education, training, 
and/or employment. 

 
Provide a catalog of 
programs and courses 
required at each grade, 
along with the aligned 
postsecondary 
pathway of courses. 

 
The pathways target 
the labor market needs 
of regional employers. 

 
Formal agreements 
with postsecondary 
institutions for priority 
entrance for qualified 
pathway students. 

 
Dual and articulated 
credit courses are 
offered. 

List and description 
of pathway courses, 
identifying the 
planned sequence 
of courses. 

Document of 
postsecondary 
programs, training, 
and/or entry-level 
employment to 
which the CTE 
pathway leads. 

Regional Labor 
Market research 
document. 

Document listing 
CTE pathway 
courses reported as 
CTE in CALPADS. 

Description of dual 
and/or articulated 
credit courses 
offered. 

MOU with 
postsecondary 
institutions. 

Pathway Charts / 
Diagrams 
Master Schedule 
AERIES (student 
data system) 

Each school site has 
identified CTE 
pathways, these 
pathways can be 
identified and found 
on a chart and 
diagram for each 
individual school and 
the district as a 
whole. Each school's 
master schedule 
allows students to 
follow the 
recommended 
sequence of CTE 
courses to complete 
the selected career 
path(s). Each CTE 
course is 
appropriately 
marked and checked 
for accurate 
CALPAD indicators 

     Document listing 
dual enrollment and 
articulated courses. 

  



Career Technical Education Incentive Grant Program 

Attachment 1: High Quality CTE Program Evaluation 

 

 

Minimum 
Eligibility 
Standards 

 
Not Yet In Practice 

(0 points) 

 
Emerging Practice 

(1 point) 

 
Quality Practice 

(2 points) 

 
Exemplary Practice 

(3 points) 

 
Tools/ Examples 

of Evidence 

 
Evidence on File 

at LEA 

 
LEA Comments 

2. Provides 
career 
exploration and 
guidance 
opportunities for 
all pathway 
learners. 

 
Essential 
Element: 
Career 
Exploration and 
Student supports 

There is no 
formalized career 
exploration and 
guidance program. 

✔ Some students  All students  All students CALCRN, Kuder, 
Career Cruiser. 

 
Example of four- 
year plan. 

 
Description of 
career guidance 
provided. 

List of Activities 
4 Year Plan 
Parent / Student 
Informational 
brochures and flyers 
Lesson plans 

Students are 
exposed to and 
counseled on career 
opportunities, CTE 
and academic 
courses necessary 
to complete career 
pathway offerings to 
obtain a industry 
recognized 
certificate and or 
move on to post 
secondary training or 
school. All students 
complete a 4 year 
plan. 

participate in a 
formalized career 
exploration program 

 
and receive some 
guidance through 
counseling services. 

participate in a 
formalized career 
exploration program 

 
and receive career 
guidance through 
POS and counseling 
services. 

participate in a 
formalized career 
exploration program 

 
and have a four-year 
plan on file. 

 
Career guidance is 
provided through the 
POS, through industry 
mentors, and through 
counseling services. 



Career Technical Education Incentive Grant Program 

Attachment 1: High Quality CTE Program Evaluation 

 

 

Minimum 
Eligibility 
Standards 

 
Not Yet In Practice 

(0 points) 

 
Emerging Practice 

(1 point) 

 
Quality Practice 

(2 points) 

 
Exemplary Practice 

(3 points) 

 
Tools/ Examples 

of Evidence 

 
Evidence on File 

at LEA 

 
LEA Comments 

3.A. Provides 
support services 
for students, 
including 
counseling. 

 
Essential 
Element: 
Career 
Exploration and 
Student 
supports. 

 There is no ✔ CTE pathway  CTE pathway  An assessment of List of identified 
student career and 
academic 
needs/gaps and the 
supports that have 
been provided to 
address those 
needs. 

 
Tools used to 
determine student 
career and learning 
needs. 

 
Data on 
effectiveness of 
supports provided. 

 
Description of 
counseling services 
provided. 

Stakeholder CTE 
annual surveys and 
survey results 
Agendas / Minutes 
AERIES data reports 

This is an area of 
improvement for our 
program 

evidence that CTE 
pathway students 
have had career 
and/or academic 
needs assessed or 
addressed. 

 
Counseling services 
are not available. 

students career 
and/or academic 
needs and gaps have 
not been specifically 
identified. 

 
Supports offered are 
the standard supports 
available to all 
students in the 
school. 

 
Students are referred 
to counseling services 
on an as-needed 
basis. 

 
No data on 
effectiveness is 
collected. 

students career and 
academic needs and 
gaps have been 
identified. 

 
Supports addressing 
identified needs/gaps 
have been developed/ 
obtained, offered, and 
are being 
Implemented. 

 
Counseling services 
are welcoming and 
offered to all 
students. 
Data on effectiveness 
is collected and 
continuous 
improvement 
principles are applied. 

CTE pathway students’ 
career and academic 
needs occurs annually. 

 
This is an annual 
process in which the 
entire CTE pathway 
faculty, associated 
academic faculty, 
counselors and 
administration 
collaborate to 
determine needed 
supports for CTE 
pathway students. 

 
A plan of support 
services is developed 
for each at-risk CTE 
pathway student, and a 
plan of support for all 
CTE pathway students 
is developed. 



Career Technical Education Incentive Grant Program 

Attachment 1: High Quality CTE Program Evaluation 

 

 

Minimum 
Eligibility 
Standards 

 
Not Yet In Practice 

(0 points) 

 
Emerging Practice 

(1 point) 

 
Quality Practice 

(2 points) 

 
Exemplary Practice 

(3 points) 

 
Tools/ Examples 

of Evidence 

 
Evidence on File 

at LEA 

 
LEA Comments 

3.B. Student 
leadership 
development is 
embedded into 
career pathway 
teaching and 
learning. 

 
Essential 
Element: 
Career 
Exploration and 
Student supports 

There is no 
evidence that CTE 
pathway student 
leadership 
development is 
addressed. 

 Student leadership ✔ Student leadership  Student leadership Description of 
student leadership 
development 
strategies, percent 
of student 
participation, and 
outcomes of 
program(s) 
implemented. 

Agendas / Minutes 
Invoices 
Field Trip Requests 
Lesson Plans 
CTSO Rosters 

Leadership activities 
are embedded in the 
CTE curriculum and 
most pathways 
participate in one of 
the 6 recognized 
CTSOs, however 
there is room for 
growth and 
improvement in 
student and teacher 
participation in 
CTSOs 

development is 
embedded into the 
career pathway 
through an alternative 
leadership strategy 

development is 
embedded into the 
career pathway 
through one of the six 
recognized CTSOs 
and some CTE 
pathway students 
participate. 

development is 
embedded into the 
career pathway 
through one of the six 
recognized CTSOs and 
all CTE pathway 
students participate. 



Career Technical Education Incentive Grant Program 

Attachment 1: High Quality CTE Program Evaluation 

 

 

Minimum 
Eligibility 
Standards 

 
Not Yet In Practice 

(0 points) 

 
Emerging Practice 

(1 point) 

 
Quality Practice 

(2 points) 

 
Exemplary Practice 

(3 points) 

 
Tools/ Examples 

of Evidence 

 
Evidence on File 

at LEA 

 
LEA Comments 

4. Provides for 
system 
alignment, 
coherence, and 
articulation, 
including ongoing 
and structural 
regional or local 
partnerships with 
postsecondary 
educational 
institutions, 
documented 
through formal 
written 
agreements. 

 
Essential 
Element: 
Cross-System 
Alignment 

K–֪  12 and 
postsecondary core 
CTE pathway faculty 
do not coordinate or 
collaborate. 

K–12 and 
postsecondary core 
CTE pathway faculty 
are members of an 
advisory committee. 

 
Curriculum, 
instruction, transitions 
and outcomes are 
reviewed at Advisory 
Committee meetings. 

 
There are no formal 
agreements other 
than advisory 
committee 
responsibilities. 

K–12 and 
postsecondary core 
CTE pathway faculty 
meet regularly to plan 
and review curriculum 
and instruction across 
levels of education, to 
plan program and 
support services for 
smooth transitions, 
and to develop or 
update and improve 
articulation/dual credit 
agreements. 

 
Formal agreements 
are developed that 
define participants, 
roles, activities, 
products, and 
timeline. 

✔ K–12 and 
postsecondary core 
CTE pathway faculty 
meet regularly to plan 
and review curriculum 
and instruction across 
levels of education, to 
plan program and 
support services for 
smooth transitions, and 
to develop or update 
and improve 
articulation/dual credit 
agreements. 
K–12 and 
postsecondary 
educational institutions 
collaborate on a local 
or regional basis to 
create transition 
agreements, guides, 
and plans for each 
CTE pathway. 
Articulation/dual credit 
agreements apply to all 
participating 
educational institutions. 

Transition guide 
showing secondary 
and postsecondary 
pathway courses for 
each pathway, 
industry-recognized 
certifications at each 
level, and degree 
and employment 
options. 

 
MOUs and other 
agreements 
between K–12 and 
postsecondary 
education that are 
updated annually. 

 
Secondary and 
postsecondary 
curriculum outlines 
showing coordinated 
curriculum/ 
transitions. 

 
Other products from 
collaboration. 

Dual Enrollment 
Schedule 
Articulation 
Agreements 
Bridge Reports 
AERIES reports 
UCOP A-G 

A Program of Study, 
with a 
post-secondary 
institution Victor 
Valley College, has 
been developed 
using two key 
methods to include 
articulation and dual 
enrollment. Every 
pathway has at least 
one articulated or 
dual enrollment 
course. In addition 
100% of all CTE 
courses at 
VVUHSD's 
comprehensive high 
schools are UCOP 
A-G approved. 
Furthermore the 
middle school CTE 
courses are aligned 
to the high school 
CTE courses. 

   Formal agreements are 
developed that define 
participants, roles, 
activities, products, 
and timeline. 

   



Career Technical Education Incentive Grant Program 

Attachment 1: High Quality CTE Program Evaluation 

 

 

Minimum 
Eligibility 
Standards 

 
Not Yet In Practice 

(0 points) 

 
Emerging Practice 

(1 point) 

 
Quality Practice 

(2 points) 

 
Exemplary Practice 

(3 points) 

 
Tools/ Examples 

of Evidence 

 
Evidence on File 

at LEA 

 
LEA Comments 

5.A. Form 
ongoing and 
meaningful 
industry and labor 
partnerships, 
evidenced by 
written 
agreements and 
through 
participation on 
advisory 
committees and 
collaboration with 
business and 
labor 
organizations to 
provide 
opportunities for 
pupils. 

 
Essential 
Element: 
Appropriate Use 
of Data and 
Continuous 
Improvement 

 There are no  Agreements with ✔ Most partnerships  All partnerships are MOUs, written 
agreements, 
contracts, 
description of verbal 
agreements. 

 
Copy of Advisory 
meeting minutes 
with a list of 
advisory committee 
members, the 
organization they 
represent, and their 
position in that 
organization. 

 
A narrative of the 
impact these 
partnerships and the 
advisory committee 
have had on the 
CTE program, 
faculty and students. 

Agendas 
Minutes 
Calendars 
Affiliation 
Agreements 
Advisory List 

VVUHSD's CTE 
Advisory Committee 
is operational and 
reflects the 
committee 
membership as 
outlined in the 
California Education 
Code §8070 and 
meets at least once 
a year in 
collaboration with the 
MDCP JPA. In 
addition teachers 
from each pathway 
participate in 
industry specific 
advisories at least 
once a year. 
Furthermore 
VVUHSD hosts 
industry 
representative walk 
throughs and 
collaborations on a 
on going basis. 

partnership 
agreements. 

 
An advisory 
committee has not 
been formed. 

partners are informal 
and verbal. 

 
An advisory 
committee is 
established 
representing a limited 
number of 
stakeholders and 
employers. 

are solidified through 
written agreements, 
and some are made 
as verbal agreements. 

 
An advisory 
committee, composed 
of a variety of 
stakeholders 
(including industry 
and labor, secondary 
and postsecondary 
leaders, faculty, 
parents and students) 
meets at least twice a 
year to evaluate 
program progress and 
to engage in 
continuous 
improvement 
activities. 

solidified through 
written agreements 
that detail the 
responsibilities and 
roles of each party. 

 
An advisory committee, 
composed of a variety 
of stakeholders 
(including industry and 
labor, secondary and 
postsecondary leaders, 
faculty, parents and 
students) meets 
regularly to address 
program progress and 
program/industry 
needs and 
opportunities for pupils. 

 
The advisory 
committee is integral to 
the operation of the 
CTE pathway(s). 



Career Technical Education Incentive Grant Program 

Attachment 1: High Quality CTE Program Evaluation 

 

 

Minimum 
Eligibility 
Standards 

 
Not Yet In Practice 

(0 points) 

 
Emerging Practice 

(1 point) 

 
Quality Practice 

(2 points) 

 
Exemplary Practice 

(3 points) 

 
Tools/ Examples 

of Evidence 

 
Evidence on File 

at LEA 

 
LEA Comments 

5.B. Provides 
opportunities for 
pupils to gain 
access to pre- 
apprenticeships, 
internships, 
industry 
certifications, and 
WBL 
opportunities for 
industry to 
provide input to 
the career 
technical 
education 
programs and 
curriculum 

 
 
Essential 
Element: 
High-Quality, 
Integrated 
Curriculum and 
Instruction 

 Does not provide  Provides ✔ Provides  Provides List of businesses 
providing WBL 
opportunities, the 
type of WBL 
provided, and the 
number of students 
participating in each 
opportunity. 

 
Student logs of WBL 
activities. 

 
Schedule of WBL for 
each grade level. 

 
Training plan for 
WBL at each grade 
level. 

 
Student WBL 
portfolios. 

 
Program and 
student 
assessments from 
WBL supervisors. 

Industry Certificate 
lists 
Invoices 
MOUs 
Affiliation 
agreements 

There is an industry 
certificate attached 
to each pathway 
either directly or 
indirectly. Industry 
representatives are 
involved in the 
development and 
validation of the 
curriculum and 
participate in student 
learning activities. 

opportunities for 
pupils to gain access 
to pre- 
apprenticeships, 
internships, industry 
certifications, and 
WBL opportunities for 
industry to provide 
input to the CTE 
programs and 
curriculum. 

opportunities for 
some pupils to gain 
access to pre- 
apprenticeships, 
internships, industry 
certifications, and 
WBL opportunities for 
industry to provide 
input to the CTE 
programs and 
curriculum. 

 
There is little 
evidence of a link 
between course 
assignments 
opportunities and 
experiences provided. 

opportunities for many 
pupils to gain access 
to pre- 
apprenticeships, 
internships, industry 
certifications, and 
WBL opportunities for 
industry to provide 
input to the CTE 
programs and 
curriculum. 

There is a 
documented training 
plan and assignments 
are related to all WBL. 

 
There is ongoing 
communication 
between the K–12 
institution and the 
business providing the 
WBL activities to 
ensure quality 
experiences for CTE 
pathway students and 
employers. 

opportunities for all 
pupils to gain access to 
pre-apprenticeships, 
internships, industry 
certifications, and WBL 
opportunities for 
industry to provide 
input to the CTE 
programs and 
curriculum. 
There is a documented 
training plan and 
assignments are 
related to all WBL. 
Industry partners and 
K–12 CTE pathway 
faculty collaborate on 
activities for students 
on all levels of the CTE 
pathway; knowledge 
and skill preparation 
needed for each WBL 
activity; assessment 
and documentation of 
student performance in 
the workplace; and 
orientation for 
workplace supervisors 
and students. 



Career Technical Education Incentive Grant Program 

Attachment 1: High Quality CTE Program Evaluation 

 

 

Minimum 
Eligibility 
Standards 

 
Not Yet In Practice 

(0 points) 

 
Emerging Practice 

(1 point) 

 
Quality Practice 

(2 points) 

 
Exemplary Practice 

(3 points) 

 
Tools/ Examples 

of Evidence 

 
Evidence on File 

at LEA 

 
LEA Comments 

6. Provides 
opportunities for 
pupils to 
participate in after 
school; extended 
day; and out-of- 
school 
internships, 
competitions, 
leadership 
development, 
career technical 
student 
organizations, 
and other WBL 
opportunities. 

 
Essential 
Element: 
Career 
Exploration and 
Student Supports 

After school; 
extended day; and 
out-of-school 
internships, 
competitions, 
leadership 
development, 
CTSOs, and other 
WBL opportunities 
are not provided. 

✔ After school; 
extended day; and 
out-of-school 
internships, 
competitions, 
leadership 
development, CTSOs, 
and other WBL 
opportunities are 
provided to some 
students. 

 
These activities may 
be developed or 
supervised by the 
CTE pathway faculty. 

After school; 
extended day; and 
out-of-school 
internships, 
competitions, 
leadership 
development, CTSOs, 
and other WBL 
opportunities are 
provided to most 
students. 

 
These activities are 
developed and 
supervised by the 
CTE pathway faculty. 

After school; 
extended day; and out- 
of-school internships, 
competitions, 
leadership 
development, CTSOs, 
and other WBL 
opportunities are 
provided to all 
students. 

 
These activities are 
developed, supervised, 
and evaluated by the 
CTE pathway faculty. 

 
Students are made 
aware of these options 
when they enroll in the 
CTE pathway and are 
matched with the best 
time option, based on 
their career goals and 
scheduling needs. 

Lists of students 
enrolled in CTSO 
programs. 

 
List of WBL 
programs offered to 
the CTE pathway 
students. 

 
List of after school, 
extended day, out- 
of-school programs 
offed to the 
students. 

 
List of competitions 
in which CTE 
pathway students 
participate 

Master Schedule 
Stipends 
Invoices 
Rosters 

Participation in after 
school and 
internships seems to 
be thriving in medical 
pathways and 
beginning in 
construction 
however there is 
room for growth and 
expansion in the 
other pathways. 



Career Technical Education Incentive Grant Program 

Attachment 1: High Quality CTE Program Evaluation 

 

 

Minimum 
Eligibility 
Standards 

 
Not Yet In Practice 

(0 points) 

 
Emerging Practice 

(1 point) 

 
Quality Practice 

(2 points) 

 
Exemplary Practice 

(3 points) 

 
Tools/ Examples 

of Evidence 

 
Evidence on File 

at LEA 

 
LEA Comments 

7.A. CTE 
pathway program 
reflects regional 
and/or local labor 
market demands 
and focuses on 
current or 
emerging high- 
skill, high-wage, 
or high-demand 
occupations. 

 
Essential 
Element: 
Appropriate Use 
of Data and 
Continuous 
Improvement 

 There is no  There is a general ✔ There is a clear and  There is a clear K–12 Strong 
Workforce Deputy 
Sector Navigator 
reports 

 
Regional and local 
labor market reports 
from valid sources, 
correlated with CTE 
sequence of 
courses. 

 
 
Letters from industry 
and labor partners 
indicate how their 
participation in the 
CTE pathway will 
prepare and 
encourage future 
workers in this field. 

Labor Market 
Reports 
Master Schedule 
Advisory Agenda / 
Minutes 

There is a 
partnership between 
VVUHSD and local 
businesses and local 
workforce 
development to 
provide consistent 
and reliable data 
about the regional 
economic 
and labor markets 
for planning 
programs. The 
programs are 
continually assessed 
and modified to meet 
local demands. 

evidence that the 
CTE pathway is 
aligned with 
economic needs and 
labor market 
information. 

 
CTE pathway does 
not appear to lead to 
high-skill, high-wage, 
or high-demand 
occupations. 

alignment of CTE 
pathway design, 
delivery, and 
outcomes and current 
and projected labor 
market needs. 

 
Evidence only 
identifies a need in 
the industry sector or 
general category of 
employment, but not 
for the specific CTE 
pathway. 

specific alignment of 
CTE pathway (design, 
delivery, and 
outcomes) and 
current and projected 
regional labor market 
needs. 

 
Evidence provides a 
clear case for a 
current and projected, 
local and regional 
labor market need for 
the CTE pathway. 

 
There is correlation 
between the specific 
high-skill, high-wage, 
or high-demand 
occupations which are 
the focus of the CTE 
pathway and the labor 
market information 
provided. 

alignment of the CTE 
pathway and current 
and projected regional 
labor market needs 
based on at least three 
sources of local and 
regional labor market 
information and 
projections providing a 
clear need for the 
specific CTE pathway. 

 
A projection of the 
number of students 
from this CTE pathway 
that will be qualified to 
enter high-skill, high- 
wage, or high-demand 
occupations in this field 
at entry and technical 
levels is provided. 
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Attachment 1: High Quality CTE Program Evaluation 

 

 

Minimum 
Eligibility 
Standards 

 
Not Yet In Practice 

(0 points) 

 
Emerging Practice 

(1 point) 

 
Quality Practice 

(2 points) 

 
Exemplary Practice 

(3 points) 

 
Tools/ Examples 

of Evidence 

 
Evidence on File 

at LEA 

 
LEA Comments 

7.B. Is informed 
by the regional 
plan of the local 
Strong Workforce 
Program (SWP) 
Consortium 

 
Essential 
Element: 
Cross-System 
Alignment 

 The CTE pathways ✔ The CTE pathways  The CTE pathways  The CTE pathways Document 
identifying members 
of local SWP 
consortium 
members. 

 
Local SWP plan. 

 
CTE pathway plan 
with CTEIG and 
SWP goals and 
desired outcomes 

 
The successful 
integration and 
braiding of CTEIG, 
SWP, and other 
CTE initiatives’ 
goals, activities, and 
funding sources can 
serve as a model for 
others. 

Travel Requests 
Agendas / Minutes 

This is an area of 
growth for VVUHSD are not part of the 

local SWP 
consortium and does 
not collaborate or 
seek to align with the 
regional plan of the 
local 
(SWP) 

are aware of the 
regional plan of the 
local SWP Program 
Consortium. 

 
The CTE pathways 
are aligned with the 
SWP plan where it 
complements the 
CTEIG requirements. 

are involved in the 
regional SWP 
Consortium and is 
aware of the regional 
plan. 

 
The CTE pathways 
have developed a 
plan to address both 
CTEIG and SWP 
goals and desired 
outcomes. 

are involved in the 
development and 
implementation of the 
regional plan of the 
SWP Consortium. 

 
The CTE pathways are 
aligned with both 
CTEIG and SWP goals 
and desired outcomes. 

 
Funding from CTEIG, 
SWP, and other 
sources are braided to 
best apply and use 
funds for the 
improvement and 
expansion of CTE 
pathway. 
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Attachment 1: High Quality CTE Program Evaluation 

 

 

Minimum 
Eligibility 
Standards 

 
Not Yet In Practice 

(0 points) 

 
Emerging Practice 

(1 point) 

 
Quality Practice 

(2 points) 

 
Exemplary Practice 

(3 points) 

 
Tools/ Examples 

of Evidence 

 
Evidence on File 

at LEA 

 
LEA Comments 

8. Leads to an 
industry 
recognized 
credential or 
certificate, or 
appropriate 
postsecondary 
education or 
training, 
employment, or 
postsecondary 
degree. 

 
Essential 
Element: 
High-Quality, 
Integrated 
Curriculum and 
Instruction 

The CTE pathways 
are not aligned to 
industry 
credentialing. 

 
There is no support 
or guidance to assist 
students in pursuing 
postsecondary 
education, training, or 
employment. 

 
No data is collected 
to determine 
postsecondary 
choices or success. 

✔ Some CTE 
pathway students 
have the opportunity 
at receiving an 
industry credential 
that may or may not 
qualify them for entry- 
level employment. 

 
25 percent or more of 
the students in the 
capstone course(s) 
take the industry 
credential/certificate 
exam/ assessment, 
and at least 50 % of 
takers pass. 

 
 
Collects some CTE 
student survey data 
on postsecondary 
choices and success. 
Without any follow-up. 

All students in the 
CTE pathway have 
the opportunity to 
achieve at least one 
capstone, industry- 
recognized 
certification that 
qualify students for 
entry-level 
employment. 

 
50 percent or more 
of the students in 
the capstone 
course(s) take the 
industry credential/ 
certificate exam/ 
assessment, and at 
least 75 % of takers 
pass. 
Collects all CTE 
student survey data 
on postsecondary 
choices and success, 
and follows up with 
students for at least 
one year after high 
school to determine 
outcomes of program. 

All students in CTE 
pathway have the 
opportunity to achieve 
at least one capstone, 
industry-recognized 
certification that 
qualifies students for 
entry-level 
employment. 
90 percent or more 
students in the 
capstone course(s) 
take the exam/ 
assessment and at 
least 90 % pass. 
The technical 
assessment is 
nationally 
benchmarked and 
includes a skills-based 
component. 
Certifications are 
industry-recognized 
and portable. 
Collects all CTE 
student survey data on 
postsecondary choices 
and success, follows 
up with students three 
years after high school 
to determine outcomes 
of program. 

List of industry- 
recognized 
certifications 
available for 
students within the 
CTE pathway, 
number of students 
in capstone 
course(s), number 
of students taking 
exam/assessment, 
and number of 
students achieving 
certification. 
Description of 
organization 
providing exam(s), 
general content of 
exam(s), portability 
of certification. 
Type of employment 
opportunities for 
which each exam 
qualifies students. 
Student surveys for 
postsecondary 
education, training, 
or employment 
plans. 

Invoices 
AERIES 
Course Outlines 

This is an area of 
growth, however 
direction from the 
state on applicable 
industry certs would 
assist in increasing 
success for this 
measure 
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Minimum 
Eligibility 
Standards 

 
Not Yet In Practice 

(0 points) 

 
Emerging Practice 

(1 point) 

 
Quality Practice 

(2 points) 

 
Exemplary Practice 

(3 points) 

 
Tools/ Examples 

of Evidence 

 
Evidence on File 

at LEA 

 
LEA Comments 

9.A. CTE courses 
are staffed by 
skilled teachers 
or faculty. 

 
Essential 
Element: 
Skilled Instruction 
and Educational 
Leadership, 
informed by 
Professional 
Learning 

 There is no  Some CTE  All CTE pathway ✔ All CTE pathway List of CTE teachers 
and faculty including 
the credentials/ 
minimum 
qualifications and 
the type and date(s) 
of industry 
experience for each, 
and any 
professional 
development that 
was completed 
during the past three 
years. 

Master Schedule 
Credentials 
HR List 

Every CTE teacher 
at VVUHSD has the 
appropriate 
credential for 
teaching the subject 
(s) assigned as well 
as documented 
employment 
experience outside 
of education in the 
program area taught. 

evidence that the 
CTE pathway has 
CTE credentialed 
teachers. 

pathway teachers 
have the correct CTE 
credential or Single 
Subject Credential 
without experience. 

 
Some faculty (college 
level) have met the 
Minimum 
Qualifications. 

teachers have the 
correct CTE credential 
or Single Subject 
Credential with 
industry experience 
and have completed 
some CTE 
professional 
development during 
the past three years. 

 
All faculty (college 
level) have met the 
Minimum 
Qualifications. 

teachers have the 
correct CTE credential 
or Single Subject 
Credential with industry 
experience and 
completed specific 
CTE professional 
development during 
each of the past three 
years. 

 
All faculty (college 
level) have met the 
Minimum Qualifications 
with additional industry 
experience completed 
within the last year. 



Career Technical Education Incentive Grant Program 

Attachment 1: High Quality CTE Program Evaluation 

 

 

Minimum 
Eligibility 
Standards 

 
Not Yet In Practice 

(0 points) 

 
Emerging Practice 

(1 point) 

 
Quality Practice 

(2 points) 

 
Exemplary Practice 

(3 points) 

 
Tools/ Examples 

of Evidence 

 
Evidence on File 

at LEA 

 
LEA Comments 

9.B. Dedicates 
resources for 
professional 
development for 
CTE pathway 
teachers, 
including 
educator 
externships with 
industry. 

 
Essential 
Element: 
Skilled 
Instruction and 
Educational 
Leadership, 
informed by 
Professional 
Learning 

 Resources are not  CTE pathway  CTE pathway ✔ CTE pathway Professional 
development needs 
assessment for CTE 
pathway teachers. 

 
List of events, 
classes and 
workshops that are 
important for CTE 
pathway teachers to 
access, and the 
number of CTE 
pathway teachers 
that attended. 

 
List of curricular or 
instructional 
products or changes 
that resulted from 
CTE professional 
development. 

Travel / Conference 
Requests 
Sign in sheets 
agendas 
minutes 
time sheets 
lesson plans 

Every CTE teacher 
at VVUHSD attends 
both CTE and 
industry specific 
professional 
development each 
year. In addition all 
teachers are offered 
an opportunity to 
participate in an 
externship and about 
35 % percent do 
each year. CTE 
teachers meet as a 
department at a 
minimum each 
month and often 
engage in 
collaboration across 
school sites and 
districts. 

dedicated for 
professional 
development of CTE 
pathway teachers. 

teachers request 
resources to attend 
conferences and 
workshops that 
interest them. 

 
Externships are 
pursued upon 
request. 

teachers request 
resources that are 
dedicated for CTE 
pathway teachers to 
attend specific CTE 
conferences and 
workshops each year. 

 
These events have 
strands or workshops 
specific to CTE 
curriculum and 
instruction and CTE 
pathway. 

 
CTE pathway and 
core teachers are 
encouraged to 
engage in educator 
externships during 
school breaks. 

teachers request 
resources to maintain 
and update their 
knowledge of their 
career focus and of 
current trends and 
developments in 
education that affect 
their CTE pathway. 

 
The CTE pathway 
team collaborates to 
determine their 
professional 
development needs 
each year and are 
allocated the resources 
to access appropriate 
training based on 
assessed needs. 

    Most CTE pathway and 
core teachers engage 
in teacher externships. 

List of teacher 
externships and 
outcomes. 

  



Career Technical Education Incentive Grant Program 

Attachment 1: High Quality CTE Program Evaluation 

 

 

Minimum 
Eligibility 
Standards 

 
Not Yet In Practice 

(0 points) 

 
Emerging Practice 

(1 point) 

 
Quality Practice 

(2 points) 

 
Exemplary Practice 

(3 points) 

 
Tools/ Examples 
of Evidence 

 
Evidence on File 

at LEA 

 
LEA Comments 

10. Provides 
opportunities for 
pupils who are 
individuals with 
exceptional 
needs to 
participate in all 
programs. 

 
Essential 
Element: 
Equity 

 
Essential 
Element: 
Access 

The institution has 
policies in place to 
ensure the learning 
environment is 
accessible to all 
students. 

CTE pathway 
program offerings are 
promoted to all 
students through the 
recruitment and 
registration process. 

 
The program ensures 
accessibility through 
reasonable 
accommodations and 
modifications. 

All students, 
including special 
populations are made 
aware of, encouraged 
to apply, and have full 
access to CTE 
pathway programs. 

 
CTE program utilizes 
multiple strategies to 
recruit, retain and 
support special 
populations. 

 
Promotional materials 
and curriculum 
welcome diversity and 
are delivered in a non- 
discriminatory 
manner. 

 
The program ensures 
accessibility through 
reasonable 
accommodations and 
modifications. 

✔ All students, 
including special 
populations are made 
aware of, encouraged 
to apply, and have full 
access to CTE 
pathway programs. 
CTE program utilizes 
multiple strategies to 
recruit, retain and 
support special 
populations, and works 
with families. 
Promotional materials 
present a broad range 
of career options; are 
translated into 
languages spoken by 
families in the school 
community; and 
highlight supports for 
special populations. 
Instruction and 
materials are 
accessible and 
differentiated to 
student needs. 

School and program 
equity and access 
policies. 

 
Promotional 
materials. 

 
Accommodations 
and modifications in 
place for special 
populations 
students. 

 
Strategies and 
supports provided 
that promote 
recruitment, 
retention, and 
success of special 
population students. 

Flyers 
Brochures 
Student Completion 
rates 

VVUHSD's CTE 
program has 
informational 
brochures and charts 
used to promote the 
program. The CTE 
Departments 
conduct recruitment 
activities each year 
multiple times. 
Each CTE pathway 
is developed and or 
modified to meets 
the needs of special 
population students 
(including special 
education, English 
learners, 
non-traditional 
students, special 
needs, and the 
general student 
population). 

   Appropriate 
adaptations, 
modifications, and 
supports are provided. 
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